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I. Project description
“Hidden Stars” – strategic partnership project (2014-2016)
Coordinator: Provincial Directorate of Education – Isparta, Turkey
Partner: County School Inspectorate of Iaşi- Iaşi, Romania
Local partners:
 Özel Eğitim İlkokulu,Isparta
 Halk Sağlığı Müdürlüğü, Isparta
 “Oratio” National College of Speech Therapists, Iaşi
 “Dimitrie A. Sturdza” Middle School, Iaşi
Project aims:
 To build connections between the various local authorities, school and healthcare services
in order to exchange relevant practices to support dyslexic children;
 To inform, raise awareness and sensitize teachers and parents towards an appropriate
approach of the dyslexic child needs;
 To develop individualized educational patterns that minimize dyslexia-related stress.
Project-related activities:
 A questionnaire on the partner country was built and administered to students (see
Appendix 1);
 A checklist of 30 questions was drawn and used to measure the risk of dyslexia among 1 st
and 2nd form students in both regions – 620 subjects were investigated;
 Results – The risk of DYSLEXIA checklist:
 6 (Romanian students) + 1 (Turkish student) cases of dyslexic students;
 12 (Romanian students) + 14 (Turkish students) cases of students at high-risk of
dyslexia;
 15 (Romanian students) + 150 (Turkish students) cases of students at low-risk of
dyslexia;
 267 (Romanian students) + 155 (Turkish students) cases of students with no risk of
dyslexia;
 Issuing guidelines for parents and teachers;
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 Conference for parents and teachers to inform and distribute the guidelines;
 Building 4 training modules to develop essential skills in catering for dyslexic children;
 A two-day training seminar – 100 teachers; the modules will be presented to the teachers
attending the seminar;
 10 selected teachers will use the module-specific information with their students;
 Final conference - teachers, head teachers, school inspectors and education authorities.

Project team
Ramazan Cem GÖK- Staff of Research and Development Unit, Isparta Directorate of Education
Assoc. Prof. Ahmet YILDIRIM- Deputy Director, Isparta Directorate of Education

Uğur BALCI- English Teacher, Nazmi Toker Secondary School, Isparta
Davud Yasin DOĞAN- Staff of Research and Development Unit, Isparta Directorate of
Education
Murat BAŞÇİFTÇİ- Counsellor Teacher, Selahattin Şeçkin Primary School, Isparta
Mine ÇAYLALI- Counsellor Teacher, Ülkü Primary School, Isparta
Ayşe DEDE- English Teacher, Gülkent Anatolian High School, Isparta
Gabriela CONEA– school inspector for educational projects, County School Inspectorate of Iaşi
Gabriela RAUS – school inspector for special education, County School Inspectorate of Iaşi
Genoveva FARCAȘ– school inspector for primary education, County School Inspectorate of Iaşi
Gabriela POPA – head teacher, “Dimitrie A. Sturdza” Middle School, Iaşi
Roxana MILICI- Speech Therapist Teacher
Daniela GURGU- Speech Therapist Teacher
Livia-Mihaela CHIRILĂ- Speech Therapist Teacher
Alina MENDELOVICI- Speech Therapist Teacher
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II. Foreword
The underlying principle of these guidelines is that teachers and parents need to be
informed on dyslexia as a learning impairment and on its consequences upon the global
development of children.
Therapeutic intervention for such disorders should be complex and complete in its
approach. It requires teamwork, active participation and responsibility from all those involved
(speech therapists, psychologists, educators etc.). In other words, the speech therapist cannot act
alone but needs to be complemented by various other professionals. Dyslexia should be
approached within an educational context and not in its singularity. Such an approach within an
interdisciplinary team should result in efficient professional practice to support dyslexic children
and their parents, while facilitating better school and social integration. The teachers’ and
specialists’ attitude is crucially important. They should avoid labelling the dyslexic child and
ought to refer to his psycho-individual potential only.
Speech therapy practice has proved that most children learn how to read and write,
provided personalized methods are used and if the teachers’ expectations are realistic. Most often,
our expectations while working with dyslexic children are way too high; we would like each
student to understand and solve classroom tasks faster. Unless they fit the school achievement
matrix we have been familiar with, these students will be labelled as poor or slow.
This material intends to establish an effective partnership between teachers and speech
therapists in order to identify the most suitable form of intervention for dyslexic children.
Dyslexia is a learning impairment that impacts the entire academic process, starting from reading
and writing, with a consequent difficulty in understanding and assimilating subject-specific
information. While confronted with all these difficulties, the dyslexic student will never manage
to solve classroom tasks in the allotted time, which results in poor school and social integration.
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Agatha Christie – English crime novelist, short story writer and
playwright

“I, myself, was always recognized … as the “slow
one” in the family. It was quite true, and I knew it and
accepted it. Writing and spelling were always terribly
difficult for me. My letters were without originality. I
was … an extraordinarily bad speller and have
remained so until this day.”
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III. Dyslexia – General information
III.1. Dyslexia as a learning impairment
Current specialized literature states that “specific learning difficulties” refer to a
disruption of one or several processes involved in either understanding or using the spoken /
written word, expressed through an imperfect ability to listen, speak, read, write, pronounce or
perform mathematical calculations. Perceptive disorders, minimal brain dysfunctions or
conditions, dyslexia and developmental aphasia fall under this category.
“A specific learning difficulty is a disruption of one or several processes in the central
nervous system involved in the perception, understanding and / or using verbal (oral or written)
and nonverbal concepts. This disorder affects one or several of the following areas: attention,
logic, processing, memory, communication, reading, writing, pronunciation, numeracy,
coordination,

social

competence

and

emotional

maturity.”

(Rehabilitation

Services

Administration, 1985)
According to National Joint Committee on Learning Disabilities (1988), learning
difficulties refer to a “heterogeneous group of disorders manifested by significant difficulties in
the acquisition and use of listening, speaking, reading, writing, reasoning, mathematical skills and
social competence due to a dysfunction of the central nervous system.”
Early diagnosis of learning difficulties should take the following aspects into account:
 there is a significant difference between the intellectual potential and academic
achievement;
 minimal academic progress;
 academic achievement is below the age average;
 pronunciation difficulties;
 difficulties in writing / reading acquisition;
 difficulties associated with mathematical skills and problem solving;
 psychomotor, spatial and orientation difficulties;
 difficulties associated with communication and socializing that negatively impact
learning.

10

These disorders manifest outside the school environment, influencing the way the child
perceives the world around, and, implicitly, on its behaviour and social relationships. The
consequences deriving from such learning difficulties outreach the emotional level, as well;
unless they receive adequate support and understanding, these children may experience feelings
of discouragement and lack of self-confidence, they may distrust their capabilities and therefore
give up trying; complications could cause problems when they reach adulthood.
Learning difficulties affect children with normal cognitive abilities but who experience
specific academic-related difficulties (reading, writing, mathematical skills).
Learning difficulties can affect any level of intelligence, the higher level included. They
are not explained by lack of exercise or motivation, by emotional factors or inadequate
educational intervention.
Dyslexia is a learning difficulty manifested by partial and persistent inability to
acquire reading skills.
This learning difficulty is not a disease, but a special way in which information is
processed and that cannot be cured but improved. Dyslexics can be highly intelligent people,
some of them even gifted in areas other than those involving language or speech: music,
electronics, mathematics, physics etc. It is persistent and equally affects children, adolescents and
adults.
International specialists have developed an operational definition for dyslexia, stating that
it is “a reading acquisition disorder developed despite a normal intellect and in the absence of
sensory deficiencies, inadequate academic instruction or a depriving socio-cultural environment;
it is a disruption of the fundamental cognitive aptitudes of constitutional origin.”
According to the Mental Disorder Diagnostic and Statistics Handbook, “dyslexia is the
incapacity to distinguish common letters one from another (these seem to mingle) or to associate
common phenomena with literal symbols”. Early development of reading skills is essential, but at
least one in five children experience difficulty in learning to read.
The dyslexic child’s academic achievement falls below the class average and the progress
made in understanding reading is significantly lower than expected, as compared to the child’s
intellectual ability and time allotted to learning reading.
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The symptoms of dyslexia vary from mild to severe forms and can lead to difficulty in
reading, writing and speaking. In particular, a dyslexic person can experience difficulty in
(according to Dr. Ananya Mandal, MD):
 Phonological awareness – this refers to a person’s ability to understand how sounds build
a word. This is essential for pronunciation and reading.
 Verbal memory – the ability to recall verbal information, such as a short list of
instructions or some items on a shopping list.
 Naming objects that are presented in rapid succession – this refers to a person’s ability to
recognize numbers, colours or objects as fast as possible.
 Fast verbal processing – refers to the amount of time a person needs to understand
numbers and letters.
Once the child starts attending school, the signs and symptoms of dyslexia can become
more visible, including (according to Mayo Clinic Staff):
 Reading below the age standard;
 Problems in processing and understanding what the child hears;
 Problems in comprehending basic instructions;
 Problems related to establishing the normal sequence of things;
 Difficulties in perceiving the similarities and differences between letters / words;
 Pronunciation difficulties;
 The inability to verbalize unfamiliar words;
 Difficulty in learning foreign languages.
Dyslexia is diagnosable after one year of schooling, when there is a real possibility to
differentiate it from some lexical confusions (inversions, for example), that can be regarded as
natural during the first (prelexical) stage of schooling.
Dyslexia determines and causes problems in reading skills acquisition. Several types of
errors can thus occur.
a) Errors in aural sound discrimination
- confusion between voiced and voiceless consonants (p-b, t-d, c-g, f-v, s-z, ş-j);
- confusion between sounds whose articulation is similar (s-ş, s-j, ţ-ce-ci, r-l);
- confusion between consonants of a similar nature (f-v, p-t, b-d, v-z, v-j, f-z) or of a
different nature;
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- confusion between vowels (o-a, a-ă).
At word level:
- difficulty in deciphering of letters that make up a word;
- difficulty in integrating the symbolic elements in the word unit and misunderstanding of
the meaning of the words read.
b) Errors in visual letter discrimination
- confusions regarding the vertical axis b-d, p-q and the horizontal axis u-n;
- letters whose shape is similar: m-n;
- letter inversion: b-d (“b” is read instead of “d”), b-p, n-u;
- syllable inversion: al-la, ra-ar (the consecutive order of the corresponding letters is not
recognized);
- monosyllabic word inversion: pan-nap (the global perception of the word can lead to
fewer mistakes when words are longer).
c) Word deformation through letter / syllable inversion, letter / syllable / word ending /
whole word omission, letter / syllable / word substitution, line skipping. These are due to
difficulties in word-level analysis / synthesis and to poor understanding of the part / whole ratio.
d) Fragmented reading, which sometimes is extremely slow / precipitated, with many
hesitations and long pauses, senseless reading, word guessing or illogical substitution, skipped
lines, repeated returns.
Dyslexia can have a variety of forms, some characteristics are obvious for some persons
while lacking with others:
 discrepancy between achievements in some areas and the written / oral discourse or the
practical solving of some mathematical tasks;
 the word ending (the last syllable) is skipped when read or syllabized;
 difficulty in connecting letters and syllables / difficulty in syllabizing;
 punctuation is not respected while reading;
 the person cannot write what s/he thinks / mistakes the messages s/he hears;
 they find it difficult cu copy and write notes;
 they find it difficult to follow a discourse;
 letters and symbols are inverted;
 difficulty in drawing conclusions / organizing in order to solve a task;

13

 difficulty in memorizing tables / difficulty in remembering common sequences;
 deficient aural perception and memory / deficient short-term memory;
 delay in oral language development;
 difficulty in solving a task made of 2-3 consecutive instructions;
 confusions between letters, numbers and symbols;
 difficulty in recognizing a word the second time it is written;
 difficulty in understanding verb tenses;
 difficulty in recognizing right from left;
 difficulty in recalling the names of various objects;
 difficulty in learning a foreign language;
 difficulty in spelling;
 low self-esteem;
 difficulty in concentrating.
Depending on age, the following traits associate with dyslexia:
Pre-primary school students have difficulty with word pronunciation, vocabulary
acquisition, fine motor skills (tying shoelaces, buttoning clothes, using writing tools), with
rhythm and also with following the logical sequence of events in a story.
Primary school students find it difficult to establish the connection between letters and
sounds, to learn the alphabet and the multiplication table, to spell and read (letter inversion in
words, confusions between similar letters / numbers).
Middle school students have difficulty in learning / identifying prefixes / suffixes, word
roots, in word spelling and composition writing, in narrating events chronologically. A clue for
dyslexia at this age is that the reading / writing skills are underdeveloped.
High school / college students will have difficulty in reading and writing, in learning a
foreign language, in memorizing and understanding instructions, in writing reports and
unstructured essays. These students usually avoid tasks that involve reading or writing.
Adults struggle with reading and spelling a significant number of words, with task and
time planning. Their vast majority are successful in hiding these difficulties.
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III.2. What dyslexia is / isn’t
Dyslexia is a lifelong problem; it is not a temporary disorder.
Monitoring dyslexic persons has shown that the disability persists in adulthood, as well.
Many dyslexic individuals learn to read at a slow pace, without being able to do so automatically.
Dyslexic individuals can have a high / average / low IQ, in the same way as those who
are not affected by dyslexia.
There is no connection between dyslexia and intelligence. Dyslexic children do not have a
lower intelligence level and do not find it difficult to learn other things, apart from acquiring
reading. In fact, the majority of dyslexic children are highly intelligent. Thomas Edison,
Leonardo da Vinci, Pablo Picasso, Alexander Graham Bell, Albert Einstein, George Washington,
Thomas Jefferson, and Winston Churchill are only some of the geniuses who suffered from
dyslexia and who were not prevented from entering history by this disorder.
Dyslexic individuals can become good readers if they benefit from proper intervention.
Most dyslexic children can read, albeit at a beginner’s level. Syllabifying / reading by
letters are signs that should alarm parents and teachers. It is important for a child to be tested as
early as pre-primary school in order to identify any problem and prevent any major difficulty
before reading acquisition begins, with proper intervention in the psychomotor and sound
processing areas.
Letter inversion does not always define dyslexia
Letter and word inversion are common during the first stages of reading / writing
acquisition with both dyslexic children, as well as with those who are not prone to this disorder.
However, if this phenomenon does not stop after two years of learning reading and writing, it
should be regarded as an alarm sign for dyslexia.
Many educators and parents regard these children as lazy.
Using functional magnetic resonance imaging (MRI), research has shown that individuals
suffering from dyslexia use a different part of the brain when they read, thus resulting in an
abnormal functional pattern. Unless dyslexic students benefit from an appropriate type of
intervention, they will struggle in school despite being smart, motivated and devoting much of
their time to doing homework.
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III.3. What causes dyslexia?
Geschwind (U.S.A.) draws attention upon the neurologic nature of the reading / writing
disorders. The author states that late maturation or cerebral microlesions in the parietal lobe can
bring about word misnaming, learning difficulties and reading / writing disorders.
British and American researchers from Yale have identified a gene of the human
chromosome 6 called DCDC2, which is responsible for the reading and writing disorder. With
dyslexic individuals, the brain circuits are interrupted and cannot communicate with one another,
which hinders reading and writing. According to researchers, these individuals need alternative
reading and writing acquisition methods.
Eye movement disorders could also cause dyslexia. They are illustrated by the
individual’s inability to properly manage the reading / writing area on a page and to follow lines
of writing. For example, a dyslexic child will lose track of the words in a text and fail to spot
where reading has reached – a disorder of the instrumental functions. These eye movement
abnormalities are overlooked and often mistaken for strabismus.
Dr. G. Eden has proved that dyslexics have no brain activity in the V5MT area which
specializes in movement perception. This accounts for backwardness in visual perception
development, as well as for the difficulties dyslexic individuals have while attempting to visually
process information.
As part of the instrumental disorders, E. Dupre and A. Gessel notice shape discrimination
deficits and spatial-temporal difficulties are also accompanied by difficulties in visual and aural
perception, as well as by movement perception or praxical anomalies. The slightest movement
disorder, body schema disturbance, laterality, spatial-temporal, affective and motivational
difficulties can lead to writing and reading disorders, despite the other psychical processes being
normally developed.

III.4. Forms and manifestations of lexical disorders
There are several types of dyslexia that can influence a child’s capacity to read and write:
Primary dyslexia is a dysfunction of the left hemisphere that does not change with age.
Individuals who suffer from it are rarely capable to read beyond the 4 th grade level, a difficulty
they struggle with even in their adult years. This type of dyslexia is more common with males
and is passed on hereditarily.
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Dyslexia caused by traumas most commonly occur as a result of brain injury or provided
the hemisphere responsible with reading / writing management has been affected. At present, it is
fairly rare among the school-age population.
Secondary dyslexia / developmental dyslexia is hormone-based and occurs during the
first stages of fetal development. It is more common with boys and diminishes as the child grows.
Visual dyslexia is characterised by letter and number inversion and by the inability to
write symbols in their correct order.
Aural dyslexia involves inappropriate processing or mishearing of sound clusters.
Dyslexia can be accompanied by a series of other associated disorders that can affect one
or more developmental areas:
Cognitive functions

Language and
communication
Psychomotor functions

Behavioural functions

Affective functions

-

difficulties associated with numeracy skills and logical reasoning
attention deficit
memory disorders
difficulty in performing complex tasks
lack of motivation
aural discrimination disorders (deficient sound processing)
late speech development
coordination and dexterity difficulties
dysgraphia
deficient eye movement coordination
spatial-temporal organisation difficulties
psychosomatic disorders
hyperactivity
hypoactivity
misbehaviour
lack of self-confidence and negative self-image
fear of failure
inferiority complex
a sense of uselessness
low self-esteem
anxiety
frustration
neurotic disorders

These associated disorders do not all occur at once.
III.5. The frequency of dyslexic disorders
According to the research carried out by EDA (European Dyslexic Association), about
5-12% of the European population suffers from dyslexia.
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In the U.S.A., NIH (The National Institutes of Health) has indicated that 5-10% of the
population is affected by the disorder, with an estimated increase to 17%. Some individuals can
suffer from mild forms of the disorder, while other could experience more severe forms.
Unfortunately, only 1 in 10 dyslexics benefits from an individualized intervention programme
and from special education services that help reading acquisition, according to the NIH
specialists.
According to the U.S.A. Education Department, more than 2 million students aged
between 3 and 21 experience learning disorders. Among these, reading acquisition disorders
come first. These, of course, are only data obtained from students enrolled in the education
system. But their number could be greater, as children who do not attend school or those enrolled
in other schooling systems are not part of this statistics.
Over 50% of the NASA employees are dyslexic (American Dyslexia Association).
According to French statistics, dyslexia affects 5-6% of students, with a prevalence ratio
of 4-5 boys per 1 girl.
In Romania, the first national research was carried out by the Romanian Association for
Dyslexic Children (ARCD) and OMV. The study aimed at establishing the prevalence of the
disorder among children under 11. According to the research, there 25 cases of dyslexia per
10,000 families, under the circumstances in which only 15,5% of the Romanians have heard
about dyslexia. The study has pointed towards the necessity to train Romanian specialists and to
develop standardized tests to diagnose the disorder. Many parents are not aware that their
children suffer from dyslexia, and although they display all the symptoms of the disorder, they
fail to be properly diagnosed.
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John Irving – American writer, professor, actor and playwright

“Dyslexia wasn’t a diagnosis available in the late
1950s – bad spelling like mine was considered a
psychological problem by the language therapist who
evaluated my mysterious case. (The handicap of a
language disability did not make my struggles at the
academy any easier.) When the repeated courses of
Language Therapy were judged to have had no
discernible influence on my ability to recognize the
difference between “allegory” and “allergy,” I was
turned over to the school psychiatrist.”
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MODULE 1

BASIC ACADEMIC SKILLS
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IV. Basic academic abilities
“Several of my uncles and aunts had tried to teach me to
read, and because they could not, and because I was
much older than children who read easily, had come to
think, as I have learnt since, that I had not all my
faculties.”
William Butler Yeats

IV.1.1. Lexical acquisition
Reading is a complex cognitive process that must be developed. Children learn to read by
“translating” or decoding the sounds (phonemes) that make up a word. As the child begins to
recognize the words, reading becomes an automatic process.
The pre-lexical stage starts in kindergarten. The pre-primary student is gradually
sensitized towards the sounds of the language. The phoneme-grapheme correspondence develops
in time, and is followed by syllable and word decoding.
The student needs to first perceive letters according to their shape and placement in the
word, as the slightest change in position or their omission will modify the word itself. Letter
recognition has to be associated with the corresponding sound.
While reading, the eyes perform the following movements:
 focusing on the letters and syllables that are pronounced;
 anticipate the letters that follow with the support of the peripheral vision;
 regression, returning to the words that have already been read in order to construct
meaning;
 Shifting from one line to the next.
Phonemic hearing is systematically engaged in tasks such as:
 identifying all the sounds in a word;
 identifying words in a sentence;
 analysing the position of a sound in a word;
 syllabifying;
 Ensuring the proper transition from graphical symbols to the pronunciation of the
corresponding sounds.

21

The most important internal conditions for reading skills development are:

coordination of the eye muscles

spatial orientation and structuring

the movement perception function

global intellectual level

visual movement coordination

emotional development

pronunciation

psycho-social development

There are several ways of learning to read, each with their advantages and drawbacks:
The phonetic analytic-synthetic method (PAS) is the most widespread method to teach
reading and writing. It focuses on learning and recognizing letters and the correspondence
between graphemes (graphical symbols) and phonemes (sound units), prior to reading words in
their entirety (Barbulescu G., Besliu D., 2009). This process is based on the following
assumptions:
 writing in Romanian corresponds to pronunciation, and reading is therefore phonetic;
 the process involves taking out a sentence from speech, analysing the words, syllabifying
the words, with the subsequent analysis of the sounds in the syllable (the analytic stage);
the process is then reversed, from sound to syllable, to word, and back to sentence (the
synthetic stage).
There are several stages associated with this method:
 a conversation is carried out starting from a picture, illustration, model, slide etc.;
 taking out the sentence that contains the word where the new sound is to be found;
 the position of each word in the sentence is established, and then the one containing the
new sound is separated;
 the word is syllabified in order to discover the sounds that build it up;
 the new sound is separated;
 examples of other words that contain the new sound, placed in various positions, are
provided (the pronunciation of the new sound);
 the letter corresponding the sound is intuited (the letter is the written symbol of the
sound);
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 the letter is recognized in the textbook and in various other sources (newspapers,
magazines, books);
 words are built with the letters that have been learnt;
 dialogues are carried out based on the textbook illustrations;
 the word columns are read in a whisper and then loudly (by syllables first, and then as a
whole);
 a short conversation is carried out to ensure reading comprehension;
 the teacher reads the text as a model;
 the students then read the text;
 the content of the text is rendered by answering support questions;
 integral reading or narration;
 selective reading or role play reading;
 Lead-out conversation (speech development exercises).
The global method has been in use since 1930. The vocabulary is memorized once it is
seen. The adult will write common words on cards, and when the object designated by the written
word comes up, the card is repeatedly shown, until the word is memorized. When children have
memorized a larger number of words, book reading begins. This method often uses illustrated
books and cards. Simple and clear images help the child to establish the connection with the
word.
The semi-global method, which is the most recent, is a mix-up between the two
aforementioned methods (the phonetic analytic-synthetic method and the global method). A study
of the Department of Education, Science and Training in Australia (2005) highlights the
efficiency of approaching reading acquisition through the following elements:
 phonetics (the relationship between letters and sounds);
 phonemic awareness (the ability to identify and manipulate sounds);
 vocabulary knowledge (understanding new words);
 reading comprehension.
The semi-global or mixed method is very much used in Scotland and Belgium (Seymour
and collaborators, 2003). It involves learning a number of words that belong to a variety of
morphological groups, while working with syllables and letters. The child deciphers letters and
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syllables, while at the same time memorizing the words and sentences, subsequently working
around the comprehension part.
The Borel – Maisonny Method also revolves around learning reading. It was developed
in France and consists in assigning a gesture for each letter. The student is asked to perform the
gesture associated with the letter, involving the movement memory that facilitates learning. This
method was used to teach hearing impaired students how to read and write and it relies on the
visual channel to compensate for lack of hearing. Within the method, phonemes are not treated in
isolation and are associated with images to facilitate memorization, as well as the phonemegrapheme connection.
The Montessori Method relies on several channels that allow for information to be
assimilated (touch, hearing, sight, movement). The main feature of this method is that students
are actively involved in learning through the channels mentioned above (Dobra, S., Stoicescu, D.,
2005, p. 22). By means of the integral language method, the children learn to read through
stories, poems, songs, riddles etc. The texts are selected according to the children’s age and their
signification as Big Books. The adult reads while pointing towards every word, with the children
watching. The book’s content can be studied in detail, in groups or individually, as there are big
and small books with the same text, for every student. Students are taught integrated reading and
writing, being asked what they would like to write. The initial text may be a starting point for
numerous other learning situations, according to the children’s interest.
Learning reading and writing by means of the Freinet natural method is a means of
expressive liberation through the free text technique. The children will utter short texts related to
their daily experience. The teacher writes them down and shows them to the class. These
utterances represent the collective memory. The underlying assumption is that meaningful
material (phrases, texts, data, and schemes) creates a positive affective state and will be more
easily memorized than those that do not make any sense. The students can compare and contrast
the texts, thus memorizing information.
Following a body of research on reading acquisition, Guilford states that:
-

in order to memorize 15 disconnected syllables, about 20 repetitions are necessary;

-

for 15 separate words – 8 repetitions;

-

for 15 contextualized words – 3 repetitions only.
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The functional method complements the natural method by placing great importance
on comprehension, as well as on formulating and checking hypotheses related to the images and
the context. It consists in writing and reading functional texts that meet the young students’
interests – posters, letters, recipes etc.
The Decroly Method relies on experience, on familiar psychological foundations that
allow for learning life skills through direct observation. As some elements in nature are studied
globally, in accordance with the children’s interests, knowledge is not taught but acquired by way
of observation and activity.
According to recent research, these methods cannot be deemed as “absolute ways” as they
do not take into account the individual difficulties of each child (Rieben, 2003).

IV.2. Dyslexia, as a lexical acquisition disorder

It can be noticed around the age of 6-7 years old. The correct diagnosis of the dyslexic
children is an activity which directly related to the competence of the specialists of this field. At
this level a differential diagnosis is pronounced, taking into account the other disorders which
may have the same symptoms as dyslexia (aphasia, alalia, dysarthria). The persons who get in
contact the most with these children and have the possibility to evaluate their performances are
parents and teachers.
The main dyslexic phenomena which can be noticed in current school practice are:
in relation to classmates of the same age (in this case loud reading is slower and more
difficult than mental reading);
difficulties in the correlation of the auditive complex with the graphic symbol and also
difficulties in the comprehension, manifested through reading by syllables or by letters,
especially long words, even though, due to multiple exercises, cursivity should install;
difficulties in reading complicated or long words – situation in which the child may rely
on a guessing strategy (the reading of only some letters from the word and, based on
them, guessing the word);
difficulties in the differentiation of the words resembling as far as the succession of
sounds is concerned, or as far as the succession of letters is concerned, from the graphic
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point of view (u-n, b-d, f-t) or difficulties in the differentiation of words which resembles
from the phonetic point of view (f-v, s-z);
the omission or the adding of some phonemes, syllables or words which don’t appear in
text;
the misplacing of the accent (especially with polysyllabic words);
extra moving of the lips or the release of some parasitic vowels in pronunciation;
difficulties in the pronunciation of some sounds, especially of double consonant or a
group of three consonant letters.

IV.3. The Act of Writing

„I have the handicap of being born with a special language to
which I alone have the key”. Gustave Flaubert

Writing, after Vrăjmaș E. (1977), is „the result of interfunctional bonds on three levels,
which are the motric level, perception and representation level and the affective one.”
E. Verza underlines that in the process of learning to read and to write there are a number
of processes involved – “cognitives ones, perception, representations, thinking, memorization,
imagination and emotional and affective structures, which contribute to the formation of some
aims and reasons, of some emotions and satisfactions which act as a support for the effort.”
Alongside all these, intelligence, logic, psychomotricity, kinesthesis, the visual and auditory
perception, as well as the entire life experience of the individual are implied.
The graphic sign represents the loud element of talking transformed and framed in the
graphic space. The relationship grapheme-phoneme is decisive for the learning of writing. The
grapheme lives and acquires a signification when its reading transforms it in a phoneme and viceversa. Writing is learned through the transformation of phonemes in graphemes, through complex
mechanisms of transposition. Learning to write implies intellectual, psychic, motric, affective and
emotional activities, which are also the basis of adaptation, both at school or in the society.
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The stages of the development of the written language, from the perspective of the
mechanisms implied, are:
kinaesthetic, graphic and spatial organisation;
kinaesthetic and visual control;
the connection among oral expression, body language and graphic expression.
Specialised literature underlines the necessity of correct structuring of writing in the first
two years of school.
Writing involves complex activities, of transfer and reproduction, doubled by a motric
skill formed through specific exercises, which tend to be automatic (for instance: the hand
movement, involving smooth fingers muscles, which needs a bigger effort, as well as a certain
degree of maturity).
The studies made by C. Păunescu, C. Stănică, E. Vrăjmaș, E. Varza underlined the fact
that between 10-15% of children who finish the first grade show oscillations and even disorders
in learning the written language. Without a proper evaluation and without the right intervention,
these disorders can turn into learning disorders, by adding the social and the affective component.

IV.4. Dysgraphia as a disorder in the acquisition of writing
Dysgraphia is one of the characteristics which may appear:
A. As far as the grapheme is concerned (vowels and consonants):
a. The learning of vowels – at this level one may notice disorders in writing the vowels and
also graphic confusions between vowels;
b.

The learning of consonants – situation in which it is possible to notice:

 Discrimination disorders and confusions between vowels and consonants;
 Distorsions within syllables formed of consonants followed or preceded by vowels;
c.

Separation of words into syllables

d. Writing of figures and natural numbers
e.

The succession of the graphemes :

 Reversal of graphemes;
 Reversals as far as syllables are concerned (al – la, ra – ar, nu – un etc.);
 Partial reversals as far as the word is concerned (aeroplane – areoplane);
 Total reversals as far as words are concerned (lac – cal, rac – car, cap – pac etc.);
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 Reversals in the pronunciation and writing of figures and natural numbers (6 - 9, 23 - 32);
f.

Graphic difficulties specific to the Romanian language, for instance the writing of a

group of letters which expresses a single phoneme (ce, ci, ge, gi, che, chi, ghe, ghi);
B. As far as the word is concerned:
Inside the words and sentences, there may appear:
 Omissions and substitution of graphemes;
 Syllables omissions – usually of final syllables;
 Omission of final graphemes;
 Words omission;
 Prepositions and conjunctions omission.
C. As far as the proposition is concerned, there may appear:
 Difficulties in the ordering and in the writing of some syntagms;
 Motric disgraphy;
 Word substitution due to similitudes;
 Special rhythm in copying;
 Extreme right or left slant;
 Mirror writing.
Synthesizing the data regarding the etiology of dysgraphia, there have been delimitated
two categories of factors:
A) Subjective factors:
 sensory processing disorders;
 intellectual development degree;
 general health status;
 low motivation level;
 emotional instability;
 difficulties in school activity;
 oral language disorders;
 brain damages;
 difficulties in the motor coordination;
 left-laterality, dominated by ambidextria;
 poor psychometric development.
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B) Environmental factors:


difficulties concerning the adaptation to school (poor integration in the class, insufficient
time dedicated to learning to write);



low social and cultural level of the family;



family’s lack of interest as far as school preparation is concerned.

IV.5. Mathematical skills

„Dyslexic individuals have many talents, but,
among them, we cannot count reading and
writing.”
John
Stein,
Neurophysiology
Professor, Oxford University, UK

The entire human knowledge and learning is based on mathematics, because mathematics
develop thinking, intelligence and the observation spirit – all these through exercising operations
of analysis, synthesis, comparison, abstractization and generalisation – mathematics structure and
organise the brains, develop the power of deduction and the intuition.
The process of initiation in mathematics of the preschool child is in fact a succession of
activities – observation, concretisation, abstraction.
At the age of 3 years old, the child perceives the world as an undetermined collection
which does not have yet a structure or precise limits. He differentiates through language the
singular objects from the group of objects, but the cluster is not perceived as a distinct group. At
the age of 3 years old the children do not perceive the quantitative changes, because the colour
and the shape are dominant, from the point of view of the perception rapport.
At the age of 4-5 years old, representations of clusters develop and the child perceives the
cluster as a structured totality, from the spatial point of view. The manual action accompanied by
the word and by the visual perception leads to the understanding of the cluster.
From the action accompanied by the word until the learning of the number concept, there
are a number of stages to pass through (J. Piaget, L. S. Vîgotski):

29

stage I – the contact child-objects; the child’s curiosity triggered by new things makes
him analyse them longer and really observe them;
stage II – the exploration through action; the child discovers diverse attributes of classes
of objects, and analytical knowledge leads him to a systematisation of the perceptive
qualities of the cluster;
stage III - explanatory: the child guesses and names relationships between objects,
classifies, ordinates and observes quantitative equivalences;
stage IV – acquiring the concept designated by the word: the word constitutes an
essentialisation of all sensorial data and of all representations, having the value of a
concentrate of information as far as the class of objects that it names is concerned (the
process ends after the age of 11-12 years old).
In the case of clusters, the most important role is played by the abilities of identification,
sorting, classification, global uprising, which all lead to the acquisition of the concept.
The cluster notion plays a unifying role for the mathematical concepts, and the number
appears as a numerical property of the cluster. The number and the numeration represent
abstractions which are formed based on analyses of spatial properties of the objects and
classifications. Piaget believes that the operations of classification and formation of series are
fundamental for the formation of the concept of number.
The formation of the concept of number undergoes three stages:
senzorial motrică (operating with groups of objects)
operating with concrete numbers
operating with abstract numbers
During the didactic process, children should be lead to perceive the quantitative aspect of
the clusters, so as to acquire isolated elements which compose the cluster and as well as the
cluster as a whole.
Conscientious learning of the concept of number is based on:
understanding the concept of number, as the property of the clusters having the same
number of elements;
understanding the place of each number, in the row from 0 to 10;
understanding the real signification of order relationship within the cluster of natural
numbers (bigger, smaller, equal);
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knowledge of the figures corresponding to the number.
Learning maths supposes the activation of the whole intellect, and especially of the
abstract thinking processes.

IV.6. Dyscalculia as a disorder in the acquisition of mathematical notions
It is the correspondent of dyslexia in mathematics, affecting the capacity of understanding
the number concept. Although he is able to prove a normal level of intelligence or even a level
above normal, the child suffering from dyscalculia cannot integrate numbers and their symbols,
from the cognitive point of view. These malfunctions are considered to be „significant difficulties
in acquiring and developing the skills in the vast domain of mathematical performance”
(Ungureanu, A., 1998).
Dyscalculia is a learning issue that causes serious math difficulties, which makes it hard
to make sense of numbers and math concepts. Dyscalculia characteristics consist in weak results
only as far as mathematics is concerned, without affecting the cognitive functioning.
The studies made on dyscalculia underlined the multifactorial character of this disorder
etiology, including:
genetic predisposition;
insufficient stimulation from the environment ;
unadapted curriculum;
mathematical anxiety;
neurological deficit (Shalev, 2004).
It is believed that the main determinant of these instrumental malfunctions is in fact the
different functioning of brains in the areas concerned with mathematics.
Types and forms of dyscalculia
Two specific forms stand out:
developmental dyscalculia (related to evolution), which appears in the early stages of life,
as a consequence of the damage of the brain areas implied in mathematical operations;
acquired dyscalculia (related to acquisition), post-traumatic, determined by the accidental
damage of the specific brain areas at some point in life.
Both dyscalculia and dyslexia are learning difficulties present at 3-6% of the population –
a growing percent – which means that it is likely to meet such a student in almost every class.
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Dyscalculia issues can be identified starting from the apparition of some difficulties:
counting is mechanically performed, as a sequence of words, but the individual cannot
count backwards or indicate the numbers by units or groups;
calculations performed with difficulty, in a slow pace, slower than expected, with distrust
towards the result, although it is the correct one;
measurements: time measurement or money counting are difficult tasks for these children,
as well as they encounter difficulties in understanding concepts as speed or temperature;
direction/orientation: as in the case of dyslexics, there are problems linked to the spatial
orientation (left-right, cardinal points).
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MODULE 2

BASIC SOCIAL SKILLS
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V. Social Life Skills

“Dyslexia is not a pigeonhole to say you can’t do anything. It
is an opportunity and a possibility to learn differently. You
have magical brains, they just process differently. Don’t feel
like you should be held back by it.” Princess Beatrice of York

V.1 Introduction
Living in a harmony in the society for all individuals, disabled or not is closely related to social
skills they have. Social life skills enable individuals to adapt and integrate into society, to
communicate and interact with their peer groups. It also supports the development of academic
skills.
Social Skills are gained through observing the other individuals, imitating the observed
behaviours, and they become permanent by way of reinforcements obtained from the
environment. Today, in many developed countries, the importance of social life skills is
recognized and social skills trainings are included in most curriculums.
Many people with learning disabilities have underdeveloped social skills. This is because the
development of social skills relies heavily on certain intellectual abilities.
Social skills enable people to function well in any social situation. This includes work, school,
and interpersonal relationships. Some examples of good social skills include:
 Understanding and honouring the standards of dress and decorum at different social










occasions;
The acceptable forms of social interaction for different social occasions;
Knowing when to make eye contact and when to avert the eyes;
Determining when physical contact is acceptable and what type (e.g. a handshake versus a
hug);
Being able to politely start and stop conversations;
Being able to make small talk;
Understanding how to notice and respond to non-verbal body language;
Appreciating social nuance such as sarcasm and humour;
Understanding the differences between literal and figurative speech;
Being able to express feelings and respond to the feelings of others.
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Note for Teachers
SELF-AWARENESS: It is the skill of being aware of
a feeling or a thought related to this feeling. Children
with self awareness are more successful in controlling
their feelings and recognizing the negative feelings
quickly. They are able to talk about their feelings easily.

COPING WITH STRESS: It is defined as the process
of dealing with stressful situations. There are short and
long term effects of stress. Stress may cause discomforts
in short terms such as increase in blood pressure, anxiety,
anger and lack of concentration.

EMPHATY: is capacity to understand or feel what
another being is experiencing from within the other
being's frame of reference, i.e. the capacity to place
oneself in another's position. Aggressiveness in children
reduces as the feeling of empathy develops. The
researches show that the students with high level of
emphatic skills are the most popular, the most
compatible and the most successful students in schools.

CONFLICT/PROBLEM RESOLUTION: It is an
ability to find new solutions for a problem in order to
solve it, as going simply beyond the rules learned
through previous experiences. Development of conflict
resolution skills of children will be easy, if they work
together to achieve a common goal in a team such as
student clubs, sport teams or in project work groups.
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COMMUNICATION SKILLS: Based on respect and
empathy it is an ability to listen effectively to disclose
ideas properly and to tell feelings and thoughts through
using the language. The most important communication
skills the children should have these; conflict resolution,
emphatic communication, active listening,
understanding non-verbal messages, sending message
using the language, anger management, understanding
the feelings of others and working collaboratively in a
team.

CONTROL of EMOTIONS: Ability to control
emotions and thoughts and to direct them for positive
purposes. Being aware of the feelings of the child
himself makes significant contributions for a better
control of his behaviors.

DECISION MAKING SKILLS: We can consider the
situation a thinking process of selecting a logical choice
from the available options. Children who are constantly
criticized and are raised in a strict discipline have
difficulties in making decisions.

GROUP WORK and COLLOBORATION: It is is
referred as coming and working together to achieve a
common goal. The sense of belonging to a group is very
relaxing for the child. Also the feeling of success can be
satisfied by working within a group.
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V.3 Empathic Skills

Activity 1
Objectives
Materials
Duration



: Recognizing emotions depending on verbal or non-verbal clues.
: Small pieces of paper, pencil, a mid-size box.
: 40 minutes
Application Steps

The teacher starts the activity by telling the students that he/she is able to distinguish their
many different emotions when he/she looks at their faces.
The teacher gives several examples which make the feelings understandable.

(I.e. when we help people, we can understand their happiness. When we mock them, we can
understand their anger).










He/she asks the students whether they are able to recognize the events which move the
positive or negative senses.
He/she asks students, "As looking at one's face, how are you able to understand what
he/she feels like"
He/she ask from them to share their thoughts and observations related to the question.
He/she writes down the emotion words -i.e. happy, sad, and angry- mentioned by students
on small pieces of paper and puts the paper in a box by folding.
Students are invited one by one to pick a paper from the box, each student is asked to
imitate the feeling written down on their paper, and next the group is asked to guess
emotions imitated by the students.
After each imitation, the teacher asks the questions of ‘Why may a person feel in this
way?’ Have you ever had this feeling?'
Students are allowed to share their experiences and thoughts.
The teacher reviews the key points once more and finishes the activity.
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Achievements



Learning the new vocabularies about emotions.
Having improvement in the ability to explain the interactions between events and
emotional reactions.

Bella Thorne, actress

“I have learned to live with it and make the best of it. I
read all the time. When I was diagnosed with dyslexia,
I was told to read everything from street signs to
cereal boxes, and that my mom shouldn’t read the
menu for me. I should read it to her! It has helped a
great deal. I am reading well, but it is something I
work on every day.”
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Activity 2
Objectives
Materials
Duration

: Understanding and identifying the emotions of other people.
: Drawing paper, Crayons
: 40 minutes
Implementation Steps
The teacher tells the student “As putting yourselves in the shoes of the persons in
the story, try to find different ways of solutions for the problems they have
encountered."
Later on he/she starts telling the following stories;

Melike’s Problem
Nine-year-old Melike tries to make friends at all the schools she attends, and this is
her third school. Unfortunately almost all the girls mock her worn clothes, messy hair and
dirty face. Melike lives with her father and two siblings in a shanty house which is situated
in a far suburb. Since his father changes his job very often they need to move different
places close to his father’s workplace. There is no water system installed in the house and
because of that Melike is not able to have bath whenever she wants. The kids at the school
calls after her the untidy orphan and the dirty girl. Melike always responds “leave me alone,
I’m living with my father who calls after me my princess.” Finally one day one of the elder
girls says, ‘Stop disturbing Melike she is the most famous student of the school because I
saw her photo in the wall-newspaper hanging on the canteen’s wall.
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Achievements
To be able to understand and explain the needs of others.
To be able to see that all people may have same or similar senses.
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V.4 Self-Awareness

Activity 1
Objectives
Materials
Duration

: Students are able to recognize one of the important current and future targets of
themselves.
: Drawing papers and crayons for each student
: 40 minutes
Implementation Steps

 The teacher asks students to imagine an activity they like which they do now or plan to do
it in the future - Activities they imagine might be related to their hobbies -.
 Students are given couple of minutes to think about it.
 He/she asks students to draw and paint the pictures of the activities they have imagined.
 Students show their pictures to the rest of the group one by one.
 The teacher asks; “Was it difficult to draw a picture of the activities you imagined? How
do you decide on what is important to you? What did you learn about yourself when
performing this activity?”
 They are given enough time to share their experiences
 The teacher finishes the activity through summarizing the important points.
Achievements
 The students are able to distinguish the different feelings which awake during the
activities they enjoy to do.

41

Activity 2
Objectives: Students will share their emotions which they feel as doing the activities they love
Material : ---Duration : 40 minutes
Implementation Steps
The teacher makes the following explanation; "There are lots of activities we love to do. Now we
will talk about an activity we really enjoy. Drawing pictures, riding a bike, playing computer
games, swimming, dancing, going to the amusement park, watching cartoons could be examples.
 Students are given 2 minutes to think about.
 They are asked to tell an activity they really love.
 Later on the teacher puts the following questions; “What are the different activities
mentioned by your friends? Which factors does affect your likes or dislikes? How and
where do we learn the activities we like and dislike?”
 Students are given a couple of minutes to share their ideas and experiences.
Achievements
 Students understand the emotional causes and consequences of their preferences, i.e. likes
and dislikes.
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V.5 Controlling the Emotions

Activity 1
Objectives
Materials
Duration

: Identifying different emotions
: Drawing Paper, thin rubber band, scissors, crayons, glue
: 80 minutes

Implementation Steps
The teacher reads the following sentences and asks students to catch the emotion words in
the sentences;

1. I love Cansu.
2. I really admire Uğur.
3. I'm angry with Ayşe.
4. I dislike Begüm.
5. I'm proud of the pictures I draw.
6. I envy my friend's bike.
7. I'm happy when I get high scores in exams.
8. I feel sad when I get low scores in exams
9. I am afraid of sleeping in the dark.
10. I'm surprised when I get an unexpected invitation.
11. I'm having fun a lot when watching cartoons.
12. I am excited about birthdays.
13. I like to play games.

The teacher asks students to specify the emotion words they have caught from the
sentences.
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He/she lays emphasis on that it is normal for all the people to experience feelings
mentioned in the sentences.
He/she writes down a list of emotions on the board.

EMOTIONS LIST
Happy

Sad

Frightened

Angry

Proud of

Excited

Amazed

Tired

Surprised

Bored

Unhappy

Envious

Adoring

Pessimist

Divides the students into pairs
Distributes the materials for mask making activity.
Gives each pair an emotion word from the list and assigns them to make masks of the
emotions they are given.(Let them to use crayons)
In order to express the emotions in excessive and powerful ways, tells them to draw
exaggerated emotion figures on their masks.
Shows a ready-mask prepared by teacher earlier as an example.
Tries to help the students when they are cutting the eye holes of the masks and are
implanting the rubber bands,
After finishing masks, students are asked to wear the masks on their faces.
Students are told to recall a memory they have lived related with the mask they are
wearing.
Asks students to tell the words they have used or act out what they have done when
they have experienced these feelings.
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Students are asked to exchange their masks with their friends
They repeat the same activity with new masks.
The teacher hangs the masks on the pin board at the wall.
Students are asked some evaluation questions; “Which feelings can be expressed and
identified easily? Which feelings are difficult to express? Who decided how you
express your feelings here? Who decides how you express your feelings in real life?
They are given enough time to share their thoughts.
The teacher finishes the activity by summarizing.

Achievements
Student are able to identify the emotions and able to match them with the related
words.
They recall the emotions they have lived in the past.
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Activity 2
Objectives
Materials
Duration

: To improve the recognition of emotion and expression skills.
: Positive-Negative emotions cards, cloth sack
: 40 minutes
Implementation Steps

Prepare small cards on which positive and negative emotions are written
Put the cards in a cloth sack
Ask each student to pick a card from the sack
Ask each student to act the emotion in front of the group one by one without showing the
card
Ask the group to guess the acted emotions
The student who guesses the emotion correctly is rewarded.

Achievements
Students understand the importance of non-verbal message.
Students learn the importance of making eye contact and using body language effectively
in communication.
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V.6 Decision Making Skills

Activity 1
Objectives
Materials
Duration

: To be aware of the existence of various alternatives in decision making process.
: Flip chart papers, crayons, standing whiteboard.
: 40 minutes.
Implementation Steps

 The teacher launches the activity through making the following explanations; “Every day
we make numerous decisions on lots of subjects. Implementation of the taken decisions
can be sometimes difficult, sometimes easy. Now I will read you a story about a girl who
needs to give a difficult decision.
‘Cansu and Gizem are close friends and they sit on same desk next to each other in the
classroom. Cansu is good at Maths but Gizem does not like it and she is bad at Maths.
Tomorrow they will have an exam. After the school Gizem comes to Cansu and seems
worried. Then she asks Cansu to help her during the exam tomorrow. In other words she
wants to cheat in the exam. Cansu says nothing but she is afraid and worried. Under these
circumstances, Cansu must decide on what to do in the exam tomorrow.”
 After reading the story students are given 2 minutes to think on the situation.
Next the teacher asks the following questions;
1.
2.
3.
4.

Why does Cansu feel afraid and worried?
Which subject does Cansu have to decide on?
What can happen if Cansu allows Gizem to cheat in exam?
What may happen if Cansu refuses Gizem's request?
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5. If you were Cansu's place would you like to ask someone for his opinion before making
your decision? Who would it be?
 The teacher helps students to clarify the steps that are to follow in the decision making
process.
 Then the teacher writes down the steps on the board as follows;
1. What is the decision about? (Identification)
2. What alternative courses of action may be available for you?(Judging the alternatives)
3. What might be the results of each choice? (Evaluating the consequences of the alternative
options)
4. Which one is the best decision? (Decision making)
 The teacher asks students to discuss on each step above.
 The teacher asks students, by reviewing all steps, what decision they will take and why.
 The teacher lets students one by one to share their responses.

Achievements
 Students will explain how their personal beliefs and desires will influence their decisions
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Activity 2
Objectives
Materials
Duration

: Defining the decision making process which the students participate in.
:: 20 minutes
Implementation Steps

The teacher initiates the activity by making the following explanations; “Lots of the time we
participate in the decision making processes. While planning a holiday, buying a house, deciding
on what to arrange for a birthday celebration and where to go for a picnic, you take decision
together with your family. It is normal for us to participate in the decision making process,
whenever a decision is taken on a topic which interests us.”
o The teacher tells the students "Now imagine a moment you take a common decision as a
group with your family or your friends"
o The teacher asks students; “What did you feel and learn when you participated in this
decision making process? Which factors did you take into consideration when you were
making decision?”

Achievements
o Students will be able to explain that what kinds of responsibilities do the participation of a
decision making process bring them.
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V.7 Coping With Stress

STRESS: A state of mental tension or worry caused by problems in your daily life, work etc
Activity 1
Objectives
Materials
Duration

: Defining the concept of stress
:: 40 minutes
Implementation Steps

-

The teacher asks students to make the definition of stress.
The teacher helps and encourages them to share their thoughts and feelings.
After receiving answers from students the teacher gives the simple definition of the stress.
The teacher points out that stress has many different causes, which can vary from person
to person. A situation or condition that bothers one person might not worry another
person at all. Stress is caused by many different factors such as from the very individual
himself, physical conditions, environment transportation, or family issues etc.
The teacher asks students to consider on the sources of stress.
The teacher asks them to share their own stressors.
The teacher asks them to share their experiences on what kinds of signs and symptoms do
their body show when they are stressful.
The teacher writes the responses indicated by the students on the board as classifying
answers under the topics of "Physical Sings, Emotional Signs and Behavioural Signs"
The teacher finishes the activity by emphasizing that noticing the signs of stress is helpful
to avoid stressful situations and coping with stress.

Achievements
Students will be able to notice the signs of stress
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Rick Riordan, author of the Percy Jackson series

“Dyslexic kids are creative, ‘outside-the-box’ thinkers. They have to
be, because they don’t see or solve problems the same way other kids
do. In school, unfortunately, they are sometimes written off as lazy,
unmotivated, rude or even stupid. They aren’t. Making Percy dyslexic
was my way of honoring the potential of all the kids I’ve known who
have those conditions. It’s not a bad thing to be different. Sometimes,
it’s the mark of being very, very talented.”
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Activity 2
Objectives
Materials
Duration

: Recognizing symptoms of stress and their reasons
: Drawing papers and crayons.
: 40 minutes

 The teacher starts the activity by making the following explanation;
‘When you feel frightened or think to have a big problem, your brain sends some signals to
prepare your body for fighting against or avoid the situation. Physical symptoms that occur in our
bodies begin to emerge consecutively. First chemicals called adrenaline and cortisol are released
and your body starts to run faster, then the following symptoms occur";

Eye pupils dilated

Muscles tighten

Heart pounds faster

Blood pressure rises

Breath quickens

Cold or sweaty hands and feet
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Implementation Steps
Explain the students by giving examples that; any thought, situation or event which makes
people feel anxious, angry or sad may cause stress and then the body of stressful person
gives various physiological responses.
Ask students what causes stress in their daily life.
Ask them what kind of symptoms they observe in their body when they are nervous or
anxious, and let them to share their experiences with the group.
Then list the signs observed in the body of a stressful person on the board.
Read the list aloud and hand out the drawing paper.
Ask them to draw a picture describing the physical symptoms of stress in the body. (E.g.
dilated eye pupils, clenched teeth etc.)
After the drawing activity look over the pictures together and exhibit them hanging on the
wall.
Ask students; “What can be the benefits of knowing the symptoms occurring in your body on the
occasion of stress? What can be the things you can do to control such symptoms?”
Achievements
Students recognize the symptoms of stress occurred in the body.
Students learn what to do to control these symptoms.
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V.8 Communication Skills

Activity 1
Objectives
Materials
Duration

: To define communication and to explain the communication skills
: Standing whiteboard and a piece of chalk.
: 40 minutes
Implementation Steps

 Write down “communication" word on the board.
 Make the definition of communication; “The process of sending and receiving message
among people. There are always a speaker and a listener in a verbal communication
between two people.”
 Ask students which methods people use in order to communicate each other. Write the
responses given by students on the board. (I.e. Face to face communication, phone
calling, writing letter etc.)
 Next, call students to the board in pairs and ask them to make a three-minute-conversation
on a specific subject.
 Later on emphasis on the importance of careful listening and speech in communication
process.
 Ask them what the features of careful listeners are.
 Write the responses on the board in a list (Make sure to include the following features in
the list.)
1.
2.
3.
4.
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Looking at the face of the speaker,
Focusing on the speech of the speaker
Listening to the speaker without interrupting
Showing verbal or non-verbal signs of focus – such as making eye contact, bowing
your head occasionally, saying yes, well, fine or making short comments etc.

 Ask them how people behave in order to speak effectively and write down the given
responses on the board. For example:
1. They think on what to say before they begin speaking.
2. They speak audible, in a normal pace and clarity.
3. They let their counterparts to speak.
 Write down the following sentences on the board;
1.
2.

Imagine a school rule you like and tell us what the benefits of this rule are.
Imagine a school rule that you do not like and tell us how it should be changed.






Divide the students into two groups as A and B.
Match them in pairs by picking one student from each group.
Tell the students in group A to make a speech to their partners on the themes above.
Tell the students in group B to listen their partner carefully first and then to participate in
the conversation.
 Remind once again the listed rules about listening and speaking which you have already
listed on the board and ask students to try to follow these rules when they are listening
and speaking.
 Repeat the same activity by changing the roles of the group members.
 Give them 2-4 minutes to converse.
 Ask the following questions to the students; “What are the easy and difficult sides of
careful listening? How do you feel yourself when somebody listens to you carefully? What
are the advantageous of being a careful listener? What are the advantageous of being an
effective speaker?”
 Let them to share their experiences about the questions.
Achievements
 Defining the rules for effective listening and speaking
 Displaying the effective listening and speaking skills
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Activity 2
Objectives
Materials
Duration

: Talking about the problems
: A whiteboard
: 30 minutes
Implementation Steps






Ask the following question to the students; “How do you react when you realize
that somebody move in front of you in the line while you are waiting a canteen
queue?”
Write the responses given by students on the board by categorising "assertive,
passive and aggressive reactions"
Give short information about assertive, passive and aggressive reactions.

Achievements
 Improving the active way of behaviours.

NOTE FOR THE TEACHER

Passive Behaviour: Preferring to keep feelings for youresf, hide them from others instead
of expressing them

Aggressive Behaviour: involves expressing thoughts, feelings, and opinions in a way that
violates others’ rights to be treated without respect and dignity.

Assertive Behaviour: involves describing your feelings, thoughts, opinions, and
preferences directly to another person in an honest and appropriate way that respects both
you and the other person.
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Caitlyn Jenner, Olympic gold medallist

“If I wasn’t dyslexic, I probably wouldn’t have
won the Games. If I had been a better reader,
then that would have come easily [and] sports
would have come easily. And I never would have
realized that the way you get ahead in life is hard
work.””
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V.9 Group Work and Cooperation

Activity 1
Objectives
Materials
Duration

: Understanding the benefits of working with the group
:: 20 minutes
Implementation Steps








Give students the following explanations; “One of the important situation in our life is to
join a group. Thus we can have fun with the people having common interests with us and
share our joys and sadness with them. Now imagine a group you joined before. Think about
the things you loved to do together in this group. What do you feel when you join a group
and do common things with the group members?”
Let them express their experiences.
Ask students; “Why do people join a group? What are the things you like best doing with
the group?”

Achievements
To learn the characteristics of successful groups.
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Activity 2
Objectives
Materials
Duration

: Learning the importance of cooperation
: A whiteboard
: 40 minutes
Implementation Steps

Write “Cooperation” on the board. Ask students what they understand from this word and
let them share their thoughts.
 Then make a common definition with the students.
 Ask students what they have achieved in collaboration with their friends and what they
have felt as result of this achievement.
 Let each student share his experiences and opinions.
 Write the benefits of cooperation on the board and elaborate the statements:
1- People save time by working together.
2- They produce more creative solutions for problems when working in cooperation
3- Have more fun
4- They are more productive and do better.

Ask the students the following questions; “What are the ways of making collaboration
with the members of the family? Why is it important to cooperate with other people?”
 Let them express their thoughts on the questions.





Achievements
Making the definition of "Cooperation"
Learning the benefits of working in a cooperation
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V.10 Conflict Resolution/ Problem Solving

Activity 1
Objectives
Materials
Duration

: Finding new strategies for how to avoid conflicts caused by negative feelings
:: 40 minutes
Implementation Steps
Tell this statement the students; “As I was feeling myself awful I got in a fight.”
Tell them; “Everybody can experience this kind of situations. As the result of
feeling sad or anxious, have you ever discussed or fought with somebody? For
example you would be angry with somebody at school or at home then you could
have redirected your anger to somebody else who is completely beside the mark.
Now I will give you 2 minutes to think about it and afterwards if you have ever had
this kind of experience I want you to tell us the case by explaining the main cause of
your anger and what was your pretext for the discussion or the fight.”
After having the responses ask these questions to the students; “Was it right to
redirect your anger to somebody else? Do you think your reaction to your
counterpart was excessive? What would you have done to avoid this event?"

Achievements
Realizing that the feeling about a situation can be transferred to another case.
Understanding the main cause of reactions
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Activity 2
Objectives
Materials
Duration

: To realize that the problems are the inevitable facts of the life
: A Whiteboard
: 40 minutes
Implementation Steps

Share the following information with students: “The problem is anything which prevents
us to reach our goals in the life. But it is quite normal to have problems. A life without
problems is unthinkable. For example in order to pass a lesson that we failed what type of
studying ways we will follow can be become our problems. For the problem solving maybe
the most important thing is to take the first step and be ready for taking initiatives to solve any
kinds of problems.”
Ask the students what problems they face in their life and how do they solve them.
Give them several minutes to think on.
Give clues in order to encourage them to identify the problem and to produce solutions.
Emphasize the reality that any solution may reveal negative results as well as positive ones.
Ask them to share their responses with the group.
Then write the proposals of solutions given by the students on the board.

Achievements
The students talk about their problems.
The students discover different perspectives for solving a problem.
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MODULE 3

BASIC PSYCHOMOTOR
SKILLS
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I.

Basic psychomotric aptitudes

VI.1. General Information
Psychomotricity is the synthesis of psychic and motricity, in order to allow the individual
to smoothly adapt to the environment. It is about the global approach of a person, where
interactions between motricity (tonus, posture, movements etc.) and psychic (emotions,
imagination, intention etc.) are constant.
One of the essential manifestations of life is movement. This is performed by muscles, in
close relationship with the central nervous system and the peripheral nervous system. Within this
complex system, the muscles are responsible for the accommodation of the organism to the
permanent changes of the external environment. Based on the information received form the
external and internal environment, the nervous system integrates and then issues orders, which
are transmitted to the muscles through the nerve fibres. The result of these orders is the
contractions of muscles, translated into walking, as well as through other types of movements:
mimic, talking etc. The movement supposes an action performed with a certain aim, the
individual being thus perceived as a conscious personality. The motor human structure is in tight
connexion with all the structures of the psychic, including the intellectual one.
Psychomotricity presents three main directions, which are:


Relationship with yourself, including the postural coordination based on reflexes, with its
spatial components (the corporal axis and the correct alignment of the skeleton), rhythmic
(the rhythmicity of respiration) and energetic (the concentration of the force at the abdominal
level);



relationship with others – the first relation – child-mother, developed through the contact of
teguments, mimics, smile and voice will allow the uprising of the corporal ego, which is
perceived in relation with a privileged partner, who is the guarantee for a protective frame;



relationship with the environment – depends on the affective bond between mother and child.
Within this bond, the mother offers the child the possibility to study the external world;
objects become intermediary elements for the relationship with other individuals.
These are some of the highlights of the psychomotor development of the child:
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Smile is spontaneously produced, during the first weeks of life, without a psychic
signification. Still, it triggers a response from the mother. The toddler reacts at his turn,
and, at 4-6 weeks old, the conscious smile appears. This expresses the pleasure and
constitutes a veritable reaction to the smile and the voice of the adult.



Talking appears around the age of 6 weeks old. The toddler begins to babble
spontaneously. Only after the age of 3 months this babbling is produced as an answer to a
stimulus from the adult. At 6-7 months old, the toddler babbles and pronounces syllables
without meaning. At 9 months old, the child unites two syllables and repeats new sounds.
Between 1 year old and 18 months, the child pronounces words. At the age of 2 he can
pronounce a phrase. At the age of 3 he can make the difference between the first person,
singular and the first person, plural ("me" and "us") and he already talks using well-built
phrases. Eventually, his vocabulary gets richer and richer, with variations from one
individual to another, variations which depend on what he is used to hear around him.



Playing is a common activity, absolutely indispensable. A child who does not play is a
sick child. With playing, children learn new gestures. They repeat them, until they know
how to use them. The child plays in different ways: he grabs and let it go (4-6 months old);
he grabs and let it fall (6-7 months old); he bumps objects into each other, then he builds,
drags, fills and clears. Initially he plays on his own, but after the age of 2 he wants to play
with others (social play). Immediately after turning 2 years old, the child invents,
imagines, uses objects, giving them a symbolic signification. At the age of 3-4 years he is
interested in horror stories. He interprets roles and characters. Playing puts him in the
situation of solving difficult problems. Grown-ups should encourage him to find solutions.
The stuff used for playing should not be complicated, but it is necessary for the little one
to find around him various and numerous objects which he can use. The games he plays
should help him recognise colours, to appreciate dimensions (larger, smaller), succession
and numbers. Using them, the child gets used with operations which prepare him for the
abstract thinking.

 Relationships with grown-ups – the child answers to the voice, to contacts, to gestures, to
smiles. He also imitates. His word is, at the beginning, made of his mother or the person
who raises him and who takes care of him. Physical contact with her body, the sound of
her voice, the expression of her face cause pleasant and stimulating reactions to the child.
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The toddler gives this person a smile; he stares at her, plays with her fingers and with her
clothes. His mother remains the main character with who he establishes affectionate
relationships. Between 6 and 9 months, the toddler knows very well the persons from his
environment: his parents, his grandparents, his uncles, his aunts, his brothers and his
sisters.
 Vertical equilibrium (general motricity) – at birth, the toddler’s members are hypertonic.
During the first year of life, the child’s members pass through a stage of relaxation of the
muscular tonus, a stage of hypotonia. Then, equilibrium installs, which allows the child to
stand up, to walk. This evolution of the muscular tonus conditions the progress made by
the child. Around the age of 2-3 months, the child holds his head up when one keeps him
in vertical position. Between the age of 6 and 12 months old, he can get up, leaning against
something. Between the age of 12 and 15 months old, he walks by himself. Around the age
of 2, he can run and he can climb, he can explore the surrounding world. At the age of 6
the child runs, climbs, jumps, showing a perfect coordination.
 Grabbing and manoeuvring (fine motricity) – Around the age of 4 months old, the toddler
grabs using his entire hand an object which he is offered. Around the age of 6-7 months
old he grabs with precision small objects. Between the age of 1 and 2 years old, the child
makes more complex gestures and he can already make simple constructions. During the
next years his gestures become more precise. It is no longer accompanied by parasite
movements of the body. At the age of 2 years old he can trace a line on the ground using a
stick or he can trace a line on paper, using a pen. At around 3 years old he can draw a
circle, and, at 4-5 years old he can draw a square.
 Motric behaviour – The motor progress of the child and the stimulation which he gets
from his environment condition the development of his intelligence and the quality of his
contacts with his environment.

The evolution of psychomotricity has four stages, namely:
 first stage, the one from the birth until the age of one year (toddler) – the instinct is the main
basis of motion, as memory and control are not present yet.
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 Second stage lasts two years, being represented by the development of the memory and the
control of movement.
 Third stage lasts until the age of 15, when the notion of idea appears, as well as the notion of
motor will, which will dominate the motor impulse. Little by little, instinct and muscular force
are developing.
 Last stage of evolution corresponds to adolescence. The adolescent develops his capacity of
remembering the movements and notions regarding the space and the world of objects.
L. Picq and P. Vayer have worked on the most schematic structure of the motor functions,
distinguishing three types of manifestation of activity, as far as children are concerned:
basic motor behaviour;
neurologic and motor behaviours;
Behaviours and motor-perceptive structures.
The basic motor behaviours are more or less instinctive, are more or less under cortical
coordination and include:
 The oculomotor coordination is the support on which prehension is built.
Prehension is a complex fact which evolves during a year, in order to reach a final stage.
After the age of 1 year old, the training is performed through the manipulation of different
objects, and then by drawing. The acquisition of prehension allows the child to influence the
world around him in order to get to know it better. This acquisition allows the child to perform
very complex, very precise and delicate activities.
 Static and dynamic equilibrium – the sense of equilibrium is complex, allowing the
evaluation of the head position compared to the body position and of the body position
compared to the environment.
Static equilibrium and postural control are performed through the contraction of some
groups of muscles in relation to the head position in space. This is performed through an activity
coordinated by the central nervous system, but the vestibular system also interferes, as well as the
profound sensitivity – conscious and unconscious, the extrapyramidal system and the visual
analyser (Gh. Pendefunda).
Walking is a mean of displacement where the body is in permanent contact with the soil,
while with running or with jumping the body is, for a moment, suspended in the air. Walking is
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the best way to underline the child’s capacity to coordinate his movements, in relation with
himself, but also with the environment. Walking is the final result of a nervous maturation
process. A correct dynamic equilibrium is essential to all the general dynamic coordinations and
especially to the execution of some gestures.


General dynamic coordination – a coordinated movement which supposes control
and equilibrium. The coordinated activity is automatic, it is not consciously perceived,
although it can also be consciously performed. The general dynamic coordination is
materialised through motric skills, having as a support the motor features (speed,
power, strength, ability).

The neurologic and motor behaviours are closely related to the maturation of the nervous
system and include:
 proprioceptivity – the proprioceptive sensitivity is related to the reactions of equilibrium
and of the attitudes based on the tonic contraction of the muscles. During a movement, the
kinaesthetic sense offers information on its characteristics, giving the cortex the
possibility to command the next action.
 muscle tone can be defined as the state of semi-contraction characteristic to a muscle
at rest.
Behaviours and motor-perceptive structures
The child enriches his motor experience through new acquisitions: the body scheme
becomes more and more complex, answering to a more and more complex behaviour and his
experience stops being elementary.
The components of this structure are represented by:
 the body scheme is the image that every child has of his body, total or partial, perceived
statically or dynamically.
A. De Meur believes that the formation of the body scheme involves four stages:
 Discovery of his own body or living his corporality – the child perceives his own body
globally, as a whole, moves freely and “feels” good in his own skin.
 Knowledge of body parts – starting from the age of 2 years and a half old until the age of 4
years old, the child learns the different body parts of the human body through personal
perceptions, sensing and seeing every part of the body.
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 Spatial orientation of the body – after the age of four years old until the age of five years old,
the child improves his senses, perceives the orientations and the positions which can be adopted
by each part of the body and associates different body parts to the corresponding items (for
instance, a hand to a glove).
 Spatial organization of body – after the age of five years old until the age of eight years old,
the child improves the execution of complex movements which involves a good body perception,
a movement analysis, its coordination and the memorisation of a system of motric actions. From
this moment on the child performs movements with a special aim, which involve gestural
precision and a good spatial orientation.
 laterality expresses the functional inequality of a certain part of the body, as a
consequence of the difference of development and repartition of the functions within the
cerebral hemispheres. It represents the functional dominant of a certain part of the body
over the other parts. Within the structure of the motricity, laterality introduces a
specialisation and a complementary relationship between the segments of the body, during
the activity.
 temporal and spatial orientation – space and time are basic forms of matter in motion,
because every phenomenon or relationship unfolds in space and time.
A. De Meur believes that the spatial structure is formed during four stages (apud Albu A.,
Albu, C.):
 The knowledge of spatial notions – from the age of 2 years old until the age of 4 years old –
the child learns to walk in his familiar space, to correctly situate objects, to recognize them and to
organize them following the criterion of dimension, to perceive shapes, dimensions and weights
of objects.
 Spatial orientation – from the age of 4 years old until the age of 5 years old – the child learns
to orient objects and use different spatial terms: forward, backward, up, down etc. Little by little
he perceives things which are oriented in the same direction and then he disposes the objects in a
certain succession, depending on the desired position.
 Spatial organization – from the age of 5 years old until the age of 6 years old – the child
becomes familiar with the spatial notions and develops the capacity of orientation and of
combining a number of orientations, of knowing the oblique position, of occupying a certain
space, of following a route.
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 Understanding the spatial relationships – after the age of 5-6 years old – the child
understands what “being the same” means and also understands the criterion which governs a
succession; understanding is based on reasoning.
The time notion follows the same evolution as the space notion, passing from “gestural
time” to the temporal relationship between me and object and then to the relationship between
objects.
The structure of temporal orientation is divided, after A. De Meur, in four stages (apud
Albu A., Albu C.):
 Order and succession – appears from the age of 4 years old when the child understands some
temporal elements (before, after, now ; the order of some gestures; the chronological order of
some successive actions/images)
 Duration of intervals – appears after the age of 4 years old when the child should make the
difference between actions which take longer and the ones which take less, should perceive the
notion of time and the passing of the time and also makes the difference between one hour and
one day etc.
 Cyclical return of some periods of time – it is also perceived after the age of 4 years old when
the child perceives and associates some of the activities with days, weeks or seasons, when he
introduces in his vocabulary the question “when?”.
 The rhythm – appears after the age of 4 – 5 years old when the child perceives the rhythm of
writing and also the structure of the rhythm which is asked within an activity.
The maturation at the perceptive and motric level takes place progressively, being a total
response of the organism.

VI.2. Psychomotric disorders
Extremely varied psychomotric disorders are also named “instrumental disorders”.
Psychomotric disorders may appear at the level of basic motric behaviours, of neurologic
and motor behaviours or at the level of motor-perceptive behaviours.
At the level of basic motric behaviours there may appear disorders of:
 Oculomotor coordination becomes obvious during prehension. In order to learn how to write,
the oculomotor coordination plays an important role. Interrupted writing, incorrectly designed
letters demonstrate a deficient oculomotor coordination;
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 Static equilibrium, visible in injuries at the level of the vestibular system, of the cerebelous
system;
 Dynamic equilibrium, obvious in the case of injuries of the pyramidal pathway, of the
extrapyramidal system, of the vestibular system, of the profound sensibility pathway or of the
muscular system.
A correct equilibrium is essential for the dynamic general coordination and for the
activities of superior members. When maintaining the equilibrium is difficult, the fatigue installs
and also the involuntary distraction of attention – a partial explanation for the clumsiness and the
unprecise gestures, contractures and syncinesy.
At the level of neurologic and motor behaviours there are disorders of the muscular
tonus (hypertonia, paratonia, diverse dystonia and syncinesy).
At the level of motor-perceptive behaviours there are:
disorders of body scheme (deficient coordination of the movements, slow execution);
laterality disorders (difficulties in recognising the left-right part of the body or in learning
how to write or how to speak, writing similar to the “mirror writing”, difficulties in the visual
discrimination);
orientation, organization and spatial structuring disorders (difficulties in the orientation and
in the spatial organization, in visual discrimination);
orientation and temporal structuring disorders (difficulties in establishing the logical and
chronological succession of events, of deeds, in the organisation left-right).

The Body scheme
The disorders of the body scheme create problems in the relationships individualenvironment, which manifest in the perceptive plan, in the motor one and also in the relationships
with other individuals.
With children, some difficulties related to the body scheme are noticeable only in the preschool and school period, and these are especially related to the self-consciousness itself, which
is mainly based on a good level of the body scheme.
Any perturbation in the body scheme leads to deficits in the relationship individualenvironment, deficits which manifest in three directions: in the perception plan, in the motor
plan and as far as the relationships with other individuals are concerned.
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The Laterality
The laterality disorders are commonly designated with the term dislateralization “in order
to designate the complex of disorders consecutive to the forced re-education of left handedness,
but also the action of correction of the left-handedness”. Dislateralization results in different
forms: forced re-educated left-handedness, ambidextry and crossed laterality.
Left handedness is expressed through the tendency to use by predilection the left hand,
this one being more “at hand” than the right hand. It is a normal neurological disposition, its
value equals dexterity and must not be considered an unfortunate pathological manifestation, an
infirmity and thus it must not be corrected. It does not necessarily mean that the person is
clumsy, unskilful or incapable. Left-handed people are able to perform efficient movements, with
good yield, in a normal pace, similar to right-handed people. Forcing a person to be righthanded instead of left-handed is contraindicated, with severe consequences in the neurologic
and psychopedagogical plan, as, for instance, psychomotric consequences: motor instability,
hyperexcitable hands, sometimes generalised under the form of syncinesies of the body or of the
neck, clumsiness, and cramps, imprecision in the execution of movements.
Ambidexterity is the capacity of easily using both hands, and, generally the aptitude of
using both hands in the same measure, with the same ability, force and precision in the
performance of elementary deeds.
Crossed laterality manifests when the predominance is different (for instance, a righthanded child with left-eye dominance, but left-footed).
The Colour perception
It is considered that the acquisitions in the perception of the colour are better in the case
of children, in comparison with the perception of shape, weight, space and time.
Some researches underlined the fact that there are children who have difficulties in
apprehending some colours and they also manifest frequent confusions in the evaluation of the
colours, while practising the colour discrimination takes a long time and various ways of training.
The Shape perception
Some children have difficulties in perceiving shapes. They do not recognise certain
shapes or make confusions if an object modifies its position. The constancy of the presence of
shape and dimension is perceived in a slow rhythm, with difficulties.
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The process of shape perception takes place in time, through the simultaneous
intervention of a number of analysers, especially visual, motor and kinaesthetic ones.
The Space perception
The organisation and the structuring of the space is a complex process. The child’s
orientation in space is sometimes disturbed because of the tightness of the perceptive field and
especially because of the reduced capacity of establishing, intuitively, the relationship between
objects. But spatial perception disorders are mainly due to deficiencies in the recognition of the
three dimensional space parameters.
The difficulties in the perception and in the compliance with the space often manifest in
the case of young pupils and during the writing-reading activities (poor framing in page, irregular
writing of letters, difficulties in following the lines when reading).
The Time perception
The formation of the time notion is performed with difficulties in the case of children, as
temporal structures disorders manifest through the child’s incapacity of finding and ordering the
sequence of events, of perceiving time intervals and organising his time.
On spatial-temporal perception plan, there may appear orientation-organising-structuring
deficits, with repercussions on lexical, graphic and mathematical performance: the confusion
between symmetrical letters through right-left inversion (b-d, p-q) or up-down inversion (u-n, dp); letter inversion – mirror writing, from right to left; the inversion of letters within words (craarc-rac); syllable inversion (la-al) or figures inversion (6-9) or numbers inversion (21-12).
On the motor plan, there may appear incoordination and incorrect attitudes, striking
perceptual and motor disorder between the ages of 6-10 years, with repercussions on the process
of learning. Coordination or dissociation of gestures deficits, slowness in organizing actions
which lead to writing with garbled letters, quivering, trespassing the graphic space, negligence
towards the material support (he torns or gets the paper dirty), inaccuracies in the use of writing
instruments.
On the relational level, the feeling of insecurity appears, feeling which is at the origin of
affective disorders.
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The organisation of the action
It is a very complex element in the structure of psychomotrocity, implying efficiency in
action, a proper code of conduct as an answer to solicitations, a good coordination in handling
some objects and good understanding and ordonation through language.
Actions consist of the totality of the movements coordinated in order to fulfil a certain
goal.
All in all, the main psychomotor disorders specific to young pupils are:
 hypokinesia and hyperkinesia;
 immaturity or psychomotor debility;
 somatognosic disorders, vague body scheme, which are associated with orientation disorders
and spatial structuring;
 ambiguous laterality;
 overall incoordination of the movements of different parts of the body, sincinesia, paratonia;
 disorders of static and dynamic equilibrium;
 low possibilities of muscular control;
 the sense of rhythm is poor;
 slowness in the performance of motric tasks;
 poor posture, deviations from correct body postures.
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MODULE 4
FAMILY AND TEACHER SUPPORT SYSTEM
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VII. Family and Teacher Support System
VII.1 The Educational Programme about Informing Parents on the Developmental Periods
of Children

“If you have kids who are struggling with dyslexia, the greatest
gift you can give them is the sense that nothing is unattainable.
With dyslexia comes a very great gift, which is the way that your
mind can think creatively.” Orlando Bloom, actor

Objectives:
- Informing parents about developmental periods of children
- Creating expectations in parents according to properties and the pace of children
developmental periods
Duration : 80 Minutes

Implementation Steps
The teacher starts with asking these questions below.
What do terms of; development, growing and maturity mean?
- How an expectation is created complying with the properties of children development?
Does every child follow the same order according to properties of children development?
- After discussing the questions above the teacher finishes the activity by sharing the
information note related to developmental properties of ages 6-10.
Achievements:
-

Parents create expectations according to two factors; properties of developmental periods
and the pace of the development
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.
Information Note

THE DEVELOPMENT
The development is regular and continuous change from cradle to grave as a result of
maturity, experience and learning. And the progress is acquisition at the end of the process
of the development. The most important factors of the term progress are maturity and
learning. Without them there is no advancement or progress at all. The development is a
process. The progress is a product. The period of walking of a child is an example of the
development and when he starts to walk this is an example of the growing.

THE MATURITY
The maturity means that the organs reach their optimum level of performing their duties
properly. The potential of human beings flourishes in time without any effort. It is totally a
natural process. The surrounding does not affect it. It happens by itself. For example if a
child’s muscles are not mature enough biologically for walking that child cannot walk. The
term maturity has only a biological dimension. The effect of learning is out of question in
this matter. But the maturity is a precondition for the learning and preparedness.

THE GROWING
The physical increase of human body is the growing. The growing is only related to quantity
based changes in the body. It affects the direction of the development. In other saying the
growing means increase in the height, weight and mass of a human body. This increase
happens with the time (age). The growing sometimes accelerates and sometimes slows
down.
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6-10 AGES MENTAL DEVELOPMENT
This period is phase of concrete operations in terms of cognitive meaning. Concrete
thinking is a multi-dimensional way of thinking. In it the child’s thinking covers seeing and
touching (with necessary sense organs) the objects and happenings. He can reason about
what he sees and experiences around him. In this period children can think over more than
one dimension and they can reverse operations mentally. For example they can go back
home from the way he goes to school. They acquire opposite terms. Along with thinking
logically terms such as numbers, time, place, dimension and volume start to get his position
in their young minds. The conservation of matter, length, numbers, area, weight and volume
and invariability of the qualifier are acquired. For example children know that 1metre does
not change according to the closeness or the farness. The ability of reverting is gained. In
this period the primary feature of child’s thinking is to make grouping. Because of this it is
witnessed skill increase in ordering, classifying and comparing operations. And also in this
period the child leave behind self-centred thinking and develop different perspectives
against things and people around him. He starts to understand what others think and feel. In
oral communication he begins to pay attention to listeners as well. Via getting a social line
of vision he takes into consideration of thoughts, wishes, intentions, needs and attitudes of
other people. He cooperates in games. He plays joint, orderly and aimed games. He enjoys
competitive games. In order to attain an outcome he learns how to utilize a solution.

RECOMMENDATIONS FOR FAMILIES






Children learn better via games and they confirm what they have learnt earlier. Children
should be given more chances to play games.
This is the period for starting school. In this period children can have difficulties to move
from learning with games to sit for studying. Families can help their children by
accompanying and guiding while they are studying.
If the concentration of the child is low or he gets bored during studying he should have
small breaks for resting, playing games or having different activities. In the beginning
family does not expect him to finish homework at once. Maybe families sit together with
their children and try to make studying more entertaining and most probably this enables
children to adapt the school life.
Children should be allowed to play games with his friends in the environment.
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6-10 AGES
PSYCHOSEXUAL DEVELOPMENT
This period is a latent period. It is witnessed a slowness in sexual urges in this period. The child
strengthens her/his bonds with the parent in her/his gender and starts to get a social role related to
her/his gender.
RECOMMENDATIONS FOR FAMILIES









Parents should know that in this period the child strengthens the communication with the
same gender parent.
The same gender parent has to be closer, more understanding and has a more listening
attitude.
The opposite gender parent also continues the communication with the child and like
his/her spouse he/she approach their kid with the same closeness and understanding.
The most important duty for parents in the child development is that parents should have
the same stance against the child. If they experience problems with each other in the
methodology they should not make the child feel it. They should not act contradictory. Or
else the child cannot know how to behave properly.
In some scenarios the communication of the child can go bad with one of the parents. If
the mother is too tolerant and the father is more levelled then the child becomes closer to
the mother. The necessary bond with the father is prevented. It should be abstained from
this situation.
The same gender parent should be a role model in this period. The mother is for girls and
the father for boys.
6-10 AGES
PSYCHOMOTOR DEVELOPMENT

There has been advancement from general to specific in the hand-eye coordination. The child
learns how to use his finger muscles. He pays attention to aesthetic details of his works and he
also does them in coordination in his games and activities. For example he learns writing and he
tries to write orderly. He joins in lots of games supporting big muscle development. He performs
different movements such as handstand. In dance, ballet and drama he is esthetical and
coordinated.
RECOMMENDATIONS FOR FAMILIES
In order to contribute the child’s physical development parents can give him small chores such as
easy cooking, tidying his room, folding clothes.
Parents can dance with their child and create chances for him to join activities like swimming,
football, ballet, etc.
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6-10 AGES
SOCIOEMOTIONAL DEVELOPMENT
In this period there is a wish to produce and be successful in the child. With acquiring abstract
terms he has an increase in confidence and wish to work and be successful. The inferiority
complex can be seen in this period as well. Being industrious emotions can be seen in the first
years of the school. According to the child there is an entertaining success competition. At the
end of this term the child can attain more specific thoughts about their identity. For a healthy
sense of self the child needs to develop properties below:
The Sense of Security: The child should feel himself and his future safe.
The Sense of Belonging: The child needs to be loved and accepted by starting from his
family to his friends, schoolmates, activity peers etc.
The Sense of Purpose: The child should have aims and purposes that lead him in the life.
Self-efficiency and Pride: The child should trust his ability to handle difficulties which
he faces in the life.
The Sense of Trust: The child needs to trust himself and his family.
The Sense of Responsibility: The child needs to be supported his decision-making by
creating atmospheres to take initiatives by himself.
The Sense of Participation: The child should be motivated to affiliate with meaningful
aiding activities for his development of sense of participation.
RECOMMENDATIONS FOR FAMILIES
In this period for loving school parents should make their child to interiorise the love and
the success of school instead of rewarding him. It is more important to express pleasures
and appreciations orally. For instance: “I like your behaviours very much, I am getting
very happy as I see like this and I loved this work of yours.” etc. like these expressions
increase the self-confidence of the child.
School is very important for the child. They learn how to read and write.
Parents should bear in mind that every child always has differences. For example Hatice
learns reading and writing in 9 months but Ayşe in 12. This does not mean that Hatice is
more successful than Ayşe. Ayşe should not be condemned and compared to other kids.
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Their physical developments can vary and it is totally normal process. Comparing others
has a negative effect on children so parents should avoid comparing and condemning.
Otherwise the child loses his confidence and feels inferiority complex and becomes
unsuccessful and unhappy.
The achievements of the child should be appreciated. If he has some problems with school
he should be encouraged to try again and work harder.

6-10 AGES
ETHICAL DEVELOPMENT
In this period the child tends to be a good child. He starts to appreciate the importance of
traditions and national values. He understands better abstract terms but he still cannot think and
act enough on them. He wants to maintain interrelations such as trust, loyalty, respect and
goodness. He gives importance to obey the rules which support good behaviours. For example he
does not throw rubbish on the ground. As a result of a better abstract term apprehending he gets
the skill of empathy. For example when he gets into a fight with a friend he thinks what he feels
by making empathy.
RECOMMENDATIONS FOR FAMILIES
 In this term the child takes model of behaviours of people who are older than him.
 Parents play a crucial role for the child to comprehend the importance of traditional and
national values. For example if parents take him to national day celebrations he gets better
understand the importance of those days. When they go to a wedding he develops a notion
of traditional motives.
 Family members especially parents should be examples for the child with their
behaviours. For example if the pay attention to the cleanliness of their environment the
child exemplifies this good behaviour. And this is valid for other good and bad
behaviours of the family.
 Parents should lead their child to make empathy. For instance when he argues with a
friend they can say: “What do you feel if you are in his shoes? Isn’t it possible to find a
common solution that makes you both happy?” Because of this guidance the child learns
how to make empathy and changes his attitude towards other people and happenings
around it.
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6-10 AGES
LANGUAGE DEVELOPMENT
In this period the child forms sentences which include lots parts of speech. He can express his
liking, dissatisfaction and feelings very clearly in plain language. In this term he can speak loudly
and this depends on his intense feelings such as excitement, anger, etc. He can memorize multi
line poems and songs. He can compose stories.

RECOMMENDATIONS FOR FAMILIES
 In this period parents should talk to their child and they should create chances for him to
attend activities that can develop his language skills.
 In this term the child can speak in a loud voice because of emotional elements. This is not
a dangerous situation but for understanding the child and rules of the society it is not very
appropriate. Parents can warn him kindly and while they are speaking they should use a
steady tone not a high volume.
RECOMMENDATIONS FOR TEACHERS
1. The teacher is one of the best examples around the child in this period. For ethical
development the teacher is a crucial example and leader.
2. In this term the teacher should explain the importance of national and traditional values. If it
is possible he should engage the students in classroom activities related to those special days and
ceremonies. By emphasising such cultural and national activities children can get the whole
picture easily.
3. The teachers should support children in their academic troubles and always appreciate their
successes and also motivate them to study hard. The teachers should respect the personal
differences of children and never discriminate them in any way. The teachers should be
examples for children to show respect other kids’ differences.
4. The teacher should encourage and lead children to develop their skills in sports, dancing,
music etc.
5. In this term the activities about literature and linguistics with students will contribute
children’s language development.
6. The reading habit is gained in this period. The teacher should not force children to read
books. He can show interesting books which children may like their topics. For example he can
recommend short compilations of fairy tales to a child who loves tales. Moreover a kind of
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library can be built inside the classroom. If it is not possible because of physical conditions of the
classroom every student can bring a book on certain days of the week to exchange with his
classmates. Even it can be transformed into a book reading competition for a more enjoyable
activity to give a book reading habit.
7. In this period the teacher should focus on group activities. Because group activities and
projects help children to intermix with each other, to increase their communication and to
recognise and gain the group psychology and also such activities develop the skills of making
empathy, problem solving and sharing. For example the teacher divides the class into 3 groups
randomly and gives each group a national day. Then he wants them to prepare an educational
corner related to those days. He can do work sharing on the day of the national celebration. He
can form small groups to fulfil small tasks during the furnishing the classroom. With these kinds
of activities the teacher gives the sense of harmony in children during working with others.
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VII.2 The Educational Programme to Improve Problem Solving Skills of Parents
Objectives:
- Ensuring that the parents having information about parental attitudes.
- Creating awareness about communication and communication barriers.
- Understanding the importance of communication process and parental attitudes in problem
solving
Duration: 40+40+40=120 Minutes
Instructions
- There are 3 activities in the education programme
- Each activity is planned to be in 40 minutes.
- Application instructions are given in the relevant activities.
Achievements:
Parents gain awareness of the problem solving process.
Education Programme to Improve Problem Solving Skills of Parents
ACTIVITY 1
Implementation Steps
The teacher asks from parents to write down the roles they play and the responsibilities
they are obligated to fulfil in the family
The difficulties parents face while performing responsibilities are discussed.
The teacher asks parents about what they have lived through in the occasion of crises and
sudden development in the family and which reactions they have showed up to now. What
they often feel in these moments is discussed on.
Later, parents are informed about the problem solving ways in the family, definition of
the family- structure, functions- family as a system. (The following ‘Information Note’
can be referred)
The teacher can conduct the process with the following questions.
What are the characteristics of a healthy family?
From what aspects a healthy family differs from unhealthy family?
Does every family follow the same ways in the solution of encountered problems?
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INFORMATION NOTE
PROBLEM SOLVING IN THE FAMILY
The survival of human being in the rapidly changing world depends on relationships with his
inner circle and understanding the impact of the surrounding on the behaviours of individuals.
The closest surrounding of the human being is his home and family. Either a person or a family
all people have to live in and comply with the constantly changing world. The changes in the
industry and technology also affect the family life and this interaction becomes faster with the
help of mass media.
In population the changes in the socio-economic structure have impacts on family directly or
indirectly and as a result of this the family life changes continually. So while talking and
evaluating about families we should take into consideration the developments and changes in the
society of families. To know recent conditions of the family is a must to observe the changes.
Only then it will make it possible to analyse the changes in the family, examine the factors which
cause and will cause the change of the family, take measures to increase the prosperity of the
family.
The family is an institution that it keeps its existence and sustainability throughout the human
history. In all civilisations, law systems and religions the family has always been the main subject
because of its uniqueness to provide the unity and solidarity of the social life. The family is a
school which human beings get the deepest impacts of education, learn a lot of things and prepare
themselves for the life. A child comes to the world as an innocent and neutral individual and gets
an identity both personally and socioculturally via the family. In some way the character of a
child is formed by the family education. The families who are obtaining the characters of their
children are also determining the identity and fate of their nation. That’s why the responsibility
and value of the family education is very important.
Defined as the smallest unit of the society the family keeps on its efficiency from cradle to grave
in human life. When it is thought the effects of the family remain permanently on the child the
importance of the term of family becomes evident more. The child learns how to live in a society
by witnessing his family. The main objective of growing a child is to build up a healthy
personality. In all societies the family is the first social factor in emerging and developing the
personality of someone. The unhealthy family structure which doesn’t satisfy the needs of a
person affects people’s fundamentals and accordingly the dynamics of the society in a negative
way in the short and long run.
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THE DEFINITION, STRUCTURE AND FUNCTION OF THE FAMILY
The family is a relationships system. What do we mean by saying the family? As an abstract
meaning it is an organisation which has rules to designate relationships between individuals.
When we say the family system we mean all the rules that are regulating the interactions of the
family members with each other.
An individual reflects the family with his manners:
Whenever circumstances allow the individual attempts to create a family that exists in his
conception. More precisely he uses the environment according to his will to create the family in
his mind. That’s why a girl who has an alcoholic father marries an alcoholic man and a man who
hasn’t seen love and attention from his mother marries a cold woman like her mother. The roles
in the family regenerate themselves from generation to generation in this way. The family
consists of individuals who are relatives from blood ties, marriages and other legal ways and they
usually live under one roof. It is an elementary unit where individuals satisfy their needs such as
sexual, psychological, social and economic etc. And also individuals participate and accord with
the society in it. According to the system perspective the family is defined as a complex structure
which is composed of members who share the past, have emotional bonds, plan strategies to meet
the needs of family individuals or the whole family. There is an interaction between members and
this interaction is affected by the properties of members.
The family is whole and it means more than its sum of members.
The forms of the family generally classifies as an “elementary” one and an “extended” one. The
elementary family consists of father, mother and unmarried children. They have relations with
other relatives as well but they are more independent in family problems and other relations. The
extended family is an economic unity where more than one generation live together. They are
based on joint property.

The Family as a Psychological System
Here are some criteria for the features of a systemically defined family:
a) Keeping together with other members of the family has common aims like every social
group. These aims are secretly accepted by the all members unconsciously and
unintentionally and they also determined collectively. These aims create an atmosphere
for the members to satisfy their social, psychological, physical, etc. needs all at once.
b) The family has a set-up and structuring like other social organisations.
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c) The family is a human system. Human members, sociocultural entities, relations between
individuals and physical surrounding make the family a system.
d) The family consists of sub-inner systems. One individual can be present more than one
sub system. These sub systems have their own purposes and small social group attributes.
They are unities exist in the same family system.
e) Families can reach the same conclusion from different ways as well.

Sir Richard Charles Nicholas Branson,
English business magnate, investor, and philanthropist

I was dyslexic, I had no
understanding of schoolwork
whatsoever. I certainly would
have failed IQ tests. And it was
one of the reasons I left school
when I was 15 years old. And if I if I'm not interested in something,
I don't grasp it.
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Education Programme to Improve Problem Solving Skills of Parents
ACTIVITY 2
Implementation Steps






The teacher can start the activity with the questions below.
What are the features of a successful parents-child relationship?
Why do people want to have a child?
What are the different parent attitudes?
Finally the teacher finishes the activity by giving information about 4 common family
types, basic needs of the family and general attitudes of the families towards their
children. (The following ‘Information Note’ can be referred.)

Whoopi Goldberg, award-winning actress and comedian
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“They thought I was lazy so they put me in the slow class. But my
mom was a Head Start teacher, and she told me, ‘You’re not slow,
you’re just different."

VII.3 INFORMATION NOTE
4 COMMON FAMILY TYPES
CLOSED FAMILIES
These families are usually known as conventional families. There is a leader and a hierarchic
system which makes decisions. This leader can be either the mother or the father. These
families try to satisfy the needs of their members with sense of belonging and stability. The
parenthood depends on the authority. The closed families have their rules and borders. And
they do not generally tolerate the differences in the family. Children’s peculiarities are usually
ignored. Parents try to maintain the unity by strict rules. Their members are one within the
other.

CASUAL FAMILIES
On the contrary of closed families casual families focus on individuals instead of groups. In
other words the family helps each member to provide for their needs and aims. The structure of
the family is not hierarchic but permissive. Family members are encouraged to solve their
problems independently. These types of families develop their children personalities in a
positive way. But casual families have two difficulties. One of them is they are insufficient in
building the reliable structure and boundaries. They are weak in parenthood and using the
power. Because of these the interaction becomes complicated. In casual families adolescences
can join subculture groups in order to attach themselves to a structure.
OPEN FAMILIES
In open families the values are complicated. Both the group and the individualism are
emphasized. Decisions are taken by all family members. The information is shared. There is
cooperation. They communicate a lot by contrast with the casual family. The open families
give trust to their members.
SIMILTANEOUS FAMILIES
They are closed to the communication. For this reason nonverbal communication is very
important. Successful family members develop skills to understand these nonverbal messages.
In simultaneous families children live safely in an orderly and routine setting with the sense of
belonging. Parents’ communication is not direct and open. So it is hard to understand them. In
these
88families the sincerity is lost because of lack of interaction. Even so these kinds of families
try to make their children feel safety and the sense of belonging. If any kind of change is
emerged in the family members try to deny it. These families want serenity and peace. So they
do not help their members until there is a big undeniable problem.

VII.4 Basic Needs of the Family
1. Sense of worthiness:
The interaction in the family leads children either the sense of “I am valuable” or “I am
valueless”. If this need is not met in the family children will go after to prove by any means that
they are valuable. On the other hand if they get this sense in the family they do not need to show
extreme behaviours.
2. Environment of Trust:
The main reason for this need is that the family members are safe and protected against
dangerous events that happened out of the family. If children do not feel themselves in the family
they go towards out of the family and break their connections with the family.
3. Intimacy and Solidarity:
If there are trust and solidarity in the family the stressful events occurred outside the family do
not affect the members harshly. Trust dominated families save themselves from troubles and
worries which are created by the outside world. Members of such family trust themselves and
others around them. If trust and solidarity are not established in the family members experience a
lot of stress and tension. And they do not even trust themselves. Thereby they cannot build
intimate relations in their environment.
4. Sense of Responsibility:
In the family parents make an example of the sense of responsibility by their acts and words. Not
only parents but all members share sense of responsibility in the family. It is natural to give
responsibilities to children considering their ages. Parents who take all the responsibilities and
avoid giving duties to their children grow weak generations who cannot shape their lives. These
people always tend to live under control of others. They blame other people for the negative
things they have experienced. Taking into consideration of developmental phase children can be
made to help in chores such as tidying their rooms or taking out of the garbage. While giving
these errands the jobs should not be divided sharply by saying girl jobs and boy jobs.
5. Learning how to overcome difficulties by struggling:
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Everything should not be given to children readymade. Struggling with difficulties has a close
relationship with the sense of responsibility. Considering developmental phase of children they
should be left alone to face their own problems. This enables them to fight their problems by
themselves. They grow knowing how to deal with their problems and they also develop necessity
skills for their lives. On the other hand if parents help their children in every possible crisis
children become unconfident. They cannot explore their ability skills.

6. Happiness and the atmosphere of self-realization:
The family circle is the happiness environment. The fulfilment of the mentioned needs requires
the happiness. The individual who tastes that he is valuable in the family becomes happy and he
satisfies with what he does and also he finds chances to realize himself.
7.

Environment of establishing basis of a healthy and spiritual life:

Children who grow under the rules of strict religious rules always fears that he is going to be
judged and punished. Instead of enriching his life and experience by explorations of his inner
and outer world he learns how to obey blindly and getting ashamed of himself. The most
important phase a family can give to children is healthy and spiritual life. Individuals who have
healthy and spiritual basis are happy with themselves and they have positive relations. They are
respectful people in the society.

5 MUST PROTECTED FUNDAMENTAL LIBERTIES
12345-

The freedom of perception of seeing and hearing what exists here right now
The freedom of expressing what someone exactly thinks
The freedom of expressing what someone exactly feels
The freedom of refusing and accepting according to his own wishes
The freedom of self-realization in the course of his desired direction

VII.5 Common Attitudes of Parents
Severe Rejection Attitude of Parents
In a manner of speaking refusal is to foster hostile feelings against the child. This is done by
ignorance of bodily and spiritual needs. In severe rejection attitude families the child is treated as
an enemy. He cannot get any affection, love and warmth. Even if the child is families’ biological
kid he is considered as a step child. Sometimes just only the mother refuses this kid sometimes
just the father. But in all scenarios the chid is treated coldly. The child is not liked and always
criticized. Wrongdoings of the child are emphasized and in order to oppress him families seek
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for every possible chance. Not the positive but the negative sides are revealed. All kinds of
drudgery are given to this kid. Sometimes other kids also get their share from these
mistreatments. Generally a kid is chosen as a scapegoat. The refused kid is treated differently
from other children. The family is definitely far away from the atmosphere of cosiness and trust.
The life in the family is full of tension, struggle and fights. Parents do not understand and love
the child. They just try to manage him as a dictator.

Indifferent and Passive Attitude of Parents
These parents show a kind of indifferent and passive stance against their children. According to
them they do not care about they have a kid or not. They intermingle the tolerance with the
negligence. Naturally kids are not happy about this situation and they are disturbed. The
communication between children and parents is limited for only for necessary occasions. They
have artificial connection. Unless children disturb parents there is no problem related to children
at all. If children create problems parents pose a hostile attitude against them. They consider their
children as enemies. After then they continue their unbothered manners for their children again.
Parents’ personalities vary. Some of them can be easy going, silent and impassive and some of
them can be aggressive.
Authoritarian and Strict Attitude of Parents
Parents portray a perfect life according to their wishes to their children and they force them to
lead this dream and as a matter of course parents mostly treat their children in a strict,
domineering and intolerant way. Maybe children are younger than us and they are immature but
it does not mean that they have to be smaller version of us. They have their attributes and
character and a life to follow. They are so little and we should tolerate them to do childish things.
What could be more natural than to make misbehaviour and mistakes?
Unbalanced, Hesitant and Incoherent Attitude of Parents
In education of children inconsistency is versatile. Because of a particular behaviour sometimes
the child is punished and sometimes not and this situation confused the conception of a fault in
the mind of the child.
Aimless and Tolerant Attitude of Parents
To have a tolerant attitude towards their children means that parents allow their children to fulfil
their desires and wishes freely with some exceptions. Children of reasonably tolerant parents
become positive individuals to their homes. If the tolerance is as it should be in the family
children are seen as self-confident, creative and sociable people. But in the aimless tolerance the
case is totally different. Children are free in all behaviours unless they bother their parents.
Gradually this situation convinces children that they can do anything if they do not disturb their
parents. Parents do not change their tolerant stance because it is easier to give what children
want from them than to resist their demands. They grow their children with the easiest way. The
requests of children are answered with saying;
‘Just give it don’t make him cry!’
‘Don’t make him sad do it what he wants’
‘He is just a kid, haven’t you ever been a child in your life?’
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These parents want their children experience what they couldn’t live in their childhood. This kind
of attitude usually comes from the fear of giving punishment and parents always see their
children a baby.

Perfectionist Attitude of Parents
Perfectionist parents expects the best of everything from their children. Even they expect their
children to fulfil what they could not realize when they were a child. They want their children to
be the number one of their class or even their school. Moreover children should draw wonderful
pictures, sing songs, speak well, be leaders, swim and run well and be a perfect child whom
everyone shows him as an example. As you can imagine in these families children are never
children. They cannot live their childhood.
Reassuring, Tolerant and Democratic Attitude of Parents
The acceptance of children by their parents is seen in the affectionate manners of parents. They
show love and tenderness. They take good care of their children. They try to create an
atmosphere for children to develop their skills. The accepted children are generally outgoing,
ready for the cooperation, friendly, emotional, balanced in terms of social facts and happy
individuals. Parents are clear and open in their feelings towards each other and children. In the
family there is trust and transparency. The family is peaceful. They look for the solutions for the
problems together. This directly reflects to the child who is grown in this atmosphere.

Albert Einstein, Physicist
“He told me that his teachers reported that he was mentally slow, unsociable, and adrift
forever in his foolish dreams.”
- Hans Albert Einstein (Albert Einstein’s father)
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Education Programme to Improve Problem Solving Skills of Parents
ACTIVITY 3
Implementation Steps
The teacher can start the activity with the questions below.
What is the place of the communication in the parents and children relation?
In terms of family functions what does the communication mean?
What are the communication barriers?
The activity is finished by giving information about the effects of parents’ attitudes on children,
the communication in the family and communication barriers. (The following ‘Information Note’
can be referred.)

Thomas Alva Edison (February 11, 1847 – October 18, 1931)
American inventor and businessman
A teacher sent the following note home with a six-year-old boy: “He is too stupid to
learn.” That boy was Thomas A. Edison”.
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INFORMATION NOTE
The Effects of Parents’ Attitudes on Children
We find parents’ behaviours under the development of children’s intelligence and personality.
The characters of parents, manners and attitudes towards each other and the care they show to
their children are very important. They have a vital role on the development of children’s
personality and intelligence. Some kids behave exactly like their parents when they grow up.
Without thinking of the consequences some of them act totally different from parents as a
reaction of their misbehaviours. These children can end up in unpleasant situations in their lives.
Some of children try to filter the positive and negative sides of their parents and reach their own
decisions about life. Generally the ideals of parents dominate the education life of children. In
other words parents want to realize themselves via their children.
The Effective Family Communication
There is a famous saying; “The educations starts in the family”. Children get it from parents in
the first place. And then they reflect the family in their character. The members in the family
form the personality of children. If the family has a good way of communication the most
probably children will have a good one as well. If parents are not skilful in using effective
communication tools children will presumably develop a poor communication. Children become
trouble magnets in one sense. They frequently get into quarrels with other people. It is clearly
understood that the approach of the family against the importance of the communication is
eminent. They should avoid using wrong methods of communication with their children. In order
to establish a healthy dialogue parents must know and respect the basic needs of children. Then
they must try to understand and make empathy. They can devise basic skills of communication
such as body language, problem solving and effective listening for a far more effective
communication. Parents should see their children as an independent individual and respect their
autonomy and personality in their small environment. Maybe the most meaningful and effective
way is to build bridges between two parties on every occasion.
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Communication Barriers
1. Giving orders and directions: These messages indicate that the feelings of the individual
are not important. He does what others want and considers these as a must.
2. Warning and threatening: These messages are also similar to giving orders and
directions. But they also include the possible answers of the person. This implies that the
wishes of the individual are not respected and naturally an anger and hostility are created
inside the person.
3. Giving moral lessons: The authority and musts are used in these relations against the
person. The messages are pack of “you should” and “you must” and the individual is
forced to resist.
4. Giving advice and producing solutions: The person is made to believe that he is not
capable of solving problems.
5. Teaching, preaching and suggesting logical thoughts: Under normal circumstances
these actions are accepted by children but when there is a problem they are not accepting
theses positive suggestions and as a result more conflict is created in the family. And also
logical suggestions give a message that children are illogical and illiterate.
6. Judging, critising, blaming and not having the same idea: These have more negative
effects than others above. They diminish and sometimes demolish the self-respect of
children. Children feel that they are insufficient but not valuable.
7. Praising, being of the same mind, positive evaluating: In general belief these are never
thought to harm children. Actually evaluating against the reality of children’s self-image
make them angry. They consider such acts as cunningness of their parents to make
children obey their wishes. Children think they will never study more when their parents
praise them as hardworking students. If these compliments are said in front of other
people children get embarrassed. After excess praising children get used to it and so then
they feel the necessity of being praised frequently by others.
8. Mocking and calling with unpleasant names: These have a negative effect on selfrespect.
9. Interpreting, analysing and diagnosing: These block the speaking and expressing of
children’s feelings.
10. Reassuring, supporting, consoling and sharing the feelings: There emerge when
parents do not understand the feelings of their children. In this case they console
themselves as if there is no problem at all. They say: “Don’t be sad. Tomorrow everything
will be all right. You will feel better.” But these give a sensation of ignorance of children.
11. Asking questions, testing and questioning: When children get the impression of
questioning they start to develop a suspicion and insecurity.
12. Not keeping promises, diverting, ridiculing and changing the subject: Because of
such messages children think that their parents do not care about them, respect their
feelings and pay attention to them. Even they may think parents excluding them. When
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children say their problems they are very serious. Handling their problems with jokes or
unserious tone may hurt children and give them a feeling of getting dumped.

The Educational Programme for the Development of Attitudes and Skills of Parents in
Helping of Children’s School Success
Objectives:
 To improve the children’s ability of coping with the problems which they have
experienced related to school and educational process.
 To realize the importance of communication with school
Duration: 60 mins.
Implementation Steps
 Teacher asks from parents to write down the 3 most important problems which they
see in their children related to school and educational process.
 Each participant reads problems of their children aloud, the common problems are
written on the board as the most important problems.
 Each participant will be asked to express how could develop a coping method for each
problem.
 In this way a discussion atmosphere is created.
 And parents’ solutions which parents agree on after or during the discussion are
written under the common problems.
The example below can be presented to parents before the discussion.
Problem: They cannot make their children start to study
Solution:
a) Talk to their children
b) Without telling children to study parents start to read a book as an example for them
c) If children begin to study, parents appraise them with positive expressions immediately
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 After that the teacher tells parents the story below;
"Two painters decided to paint a beautiful picture. In order to finish the picture quickly, they had
planned that one of them would work at nights, the other in daytime. Then they started painting.
They have finished the picture as the one working in day time had been thinking that his mate
were painting a tree but the other painting at nights had been thinking that his mate were painting
a house. They completed the painting like this. Actually they had not spoken before starting to
paint."

 The teacher continues with following questions after the story.
“For you what did the painting look like in the end?”
 After getting the desired answers he asks why the artists had a failure outcome.
 Then the importance of the communication amongst the school, the teacher and the
pupil is stressed to improve student’s school success.
 Next, parents and the teacher discuss how to enhance the mentioned communication
below.
 Finally the teacher makes a summary of what has done during the gathering and he
finishes the education.
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IX. APPENDIXES
IX.1 A questionnaire on the partner country-Romania

Questionnaire about Romania
300 students aged between 6-8
7 Questions

Hidden Stars

April 2015-Isparta

Erasmus+ Strategic Partnership Project

Gender

Valid

Hidden Stars

98

Girl
Boy
Total

April 2015-Isparta

Frequency
166
134
300

Percent
55,3
44,7
100,0

Erasmus+ Strategic Partnership Project

Age Groups
Valid

6 year olds

Frequency
84

Percent
28

7 year olds

128

42,7

8 year olds

88

29,3

300

100,0

Total

Hidden Stars

April 2015-Isparta

Erasmus+ Strategic Partnership Project

Romania is an European country
Valid

Correct
False
I do not know

Total

Hidden Stars
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April 2015-Isparta

Frequency Percent
210
70,0
62
28

20,7
9,3

300

100,0

Erasmus+ Strategic Partnership Project

Romania is not the neighbour of
Turkey
Valid

Correct
False
I do not know
Total

Hidden Stars

April 2015-Isparta

Frequency Percent
209
69,7
30
10,0
61
20,3
300

100,0

Erasmus+ Strategic Partnership Project

The capital of Romania is Bucherest
Valid

Frequency Percent
Correct
165
55,0
False
17
5,7
I do not know
118
39,3
Total

Hidden Stars

100

April 2015-Isparta

300

100,0

Erasmus+ Strategic Partnership Project

Romania’s population is higher than
Turkey
Valid

Correct
False
I do not know
Total

Hidden Stars

April 2015-Isparta

Frequency
17
220
63

Percent
5,7
73,3
21,0

300

100,0

Erasmus+ Strategic Partnership Project

The Count Dracula lived in Romania

Valid

Correct
False
I do not know
Total

Hidden Stars

101

April 2015-Isparta

Frequency Percent
84
28,0
113
37,7
103
34,3
300

100,0

Erasmus+ Strategic Partnership Project

Romania’s currency is EURO
Valid

Correct
False
I do not know
Total

Hidden Stars

April 2015-Isparta

Frequency
125
88
87

Percent
41,7
29,3
29,0

300

100,0

Erasmus+ Strategic Partnership Project

Most people of Romania are
Christians
Valid

Correct
False
I do not know
Total

Hidden Stars
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April 2015-Isparta

Frequency
197
33
70

Percent
65,7
11,0
23,3

300

100,0

Erasmus+ Strategic Partnership Project

IX.2 Individual Support Plan
Name

Class teacher

Address

People involved in constructing ISP
Teacher

Telephone

Commencement date

Date of birth

Review date

Summary of information available

Additional Information/Concerns

Strengths/Interests

103

Name_________________
Current
Level of
performance

Comments
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Learning
targets

Criteria for
success

Personnel
involved

Priority Need/Goals

Strategies

Materials/
Resources

Keys for evaluation
1 –exceeded criteria
2 – met criteria
3 – in progress

Target
Dates

Evaluation

4- did not meet criteria
5 – not yet addressed

IX.2 Checklist for Dyslexic Students

School Number of the Pupil _______________________________________
birth__________________ class/section ____________________________
school ______________________________ Gender_______________________
date of detection ______________by ______________________________

The questionnaire is addressed to teachers and psycho-pedagogical workers of children
attending first and second class of primary school. For each child is requested that the
questionnaire be completed by the team of teachers associated with the students.
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Pupil can perform basic motor skills like holding pencil,
walking on a straight line etc.

2
Pupil has difficulties in his coordination like catching the
ball, skipping the rope etc.

3
Pupil can execute tasks supposing fine motor skills: tie
up his shoes, cut with scissors, do up his buttons

4
Pupil complains of dizziness, headaches or abdominal
pain after a short period of reading

5

Pupil gives the impression that he has vision problems
while reading, in terms of unconfirmed ophthalmological
findings

6

Pupil upsets more than normal when he has problem in
carrying out the tasks

7
Pupil can accept hard changes easily like teacher change,
desk mate change etc.

8
Pupil can focus on his duty.

9
Pupil can fulfil his responsibilities and duties.

10

Pupil is irritable

11
Pupil reads and reads again the words having obvious
difficulty to understand the meaning

12
Pupil writes and reads more slowly relative to peers
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Score

Always

Often

Sometimes

Rarely

Never
1

13
Pupil constructs his speech in correct order.

14
Pupil skips words or a full line when he reads or writes.

15
16
17

Pupil can easily copy from the blackboard.
Pupil can name the letter of the alphabet in correct
sequence
Pupil can associate each letter with its sound

18
Pupil has mirror writing in words like big-gib etc.

19

Pupil reverses some letters or numbers like -d-p, u–n, 6-9

20

Pupil can recognize different sounds like animals’ and
musical instruments’

21
22

Pupil can say the days of the week and months of the
year in correct sequence
Pupil can associate the image of a number to the written
word

23

Pupil read without respecting signs like point, comma,
exclamation sign, etc.

24
25

Pupil confuses the opposite concepts such as yesterdaytomorrow, inside-outside, before-after.
Pupil has difficulty to learn right-left directions.

26

Pupil has difficulty to navigate himself a familiar route.

27

Pupil make confusion between voice and unvoiced
consonants like f-v, c-g, or nearest articulation point
consonants like r-l, s-ț

28

Pupil has difficulty measuring the time he needs for an
action

29

Pupil speaks with tension and extra effort.

30

Pupil has difficulty performing basic mathematical
operations such as addition and subtraction of numbers
up to 20
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FAMILY HISTORY
1

Is there someone in the family who has difficulties of reading aloud?

2

Is there someone in the family who has delayed speech?

3

Is there someone in the family who has difficulty reading a map or to orientate in a new place?

4

Is there someone in the family who has trouble distinguishing right from left?

5

Is there someone in the family whose handwriting is hard to read?

6

Is there someone in the family who does misspelling?

7

Is there someone in the family who has difficulty sums in head without using fingers or a piece of
paper?

8

Is there someone in the family who has difficulty learning the multiplication tables in school?

9

Is there someone in the family whose reading a page of book takes long time?

10

Is there someone in the family who is confused whether to speak in public?

11

Is there someone in the family that confuses the figures from dialing a phone number?

12

Is there someone in the family who has trouble say the months of the year forwards in a fluent
manner?

13

Is there someone in the family who has trouble say the months of the year backwards?

14

Is there someone in the family that confuses dates and times and miss appointments?

15

Is there someone in the family that confuses the numbers of circulars (ex. 35 instead of 53)?

16

Is there someone in the family who has difficulty taking notes in school?

17

Is there someone in the family that at school had poor results in queries?

18

Is there someone in the family that at school was particularly short tasks of language and reverse
spelling errors?

19

Is there someone in a family who at school was considered to be particularly lazy?

20

Is there someone in a family of school age who associated the listlessness to a particular cunning
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yes

no

to escape his duties?
21

Is there someone in a family who left school early because not attracted to school commitments?

Never

Rarely

Sometimes

Often

Always

1

0

1

2

3

4

2

4

3

2

1

0

3

0

1

2

3

4

4

4

3

2

1

0

5

4

3

2

1

0

6

4

3

2

1

0

7

0

1

2

3

4

8

0

1

2

3

4

9

0

1

2

3

4

10

4

3

2

1

0

11

0

1

2

3

4

12

4

3

2

1

0

13

0

1

2

3

4

14

4

3

2

1

0

15

0

1

2

3

4

16

0

1

2

3

4

17

0

1

2

3

4

18

4

3

2

1

0

19

4

3

2

1

0

20

0

1

2

3

4

21

0

1

2

3

4

22

0

1

2

3

4

23

4

3

2

1

0

24

0

1

2

3

4

25

4

3

2

1

0

26

4

3

2

1

0

27

4

3

2

1

0
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28

4

3

2

1

0

29

4

3

2

1

0

30

4

3

2

1

0

Analog Scale: ----- disability Orientation of positivity
– Dyslexia

Score Check
120-90 absent (no dyslexic)
89-60 slightly
59-30 at risk + / - positive
29-0 positive (dyslexic)
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